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| ABSTRACT 

This study aims to identify the online teaching strategies used by language teachers in teaching Oral Communication during the 

pandemic and the challenges teachers face in utilizing select strategies. Moreover, it aims to create a proposed training program 

with the aforementioned objectives. Results surface that teachers lacked training in online teaching at the onset of the pandemic, 

but they managed to find their teaching strategies as the years went by. Some factors inevitably hindered the conduct of online 

classes, such as connectivity issues and dysfunctional gadgets for teachers and students. This study gathered data through 

individual interviews, small group discussions, and document analysis. The triangulated data helped the researcher create an 

enhanced curriculum guide to help the teachers enhance their competency level in teaching Oral Communication during online 

classes. 
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1. Introduction 

Education is not simply concerned with knowing the very contents of a book, but rather it is more concerned with helping an 

individual grow in the sense of all around development and positive change within and among the individual (Obanya, 2013). It is 

a vital element for equipping individuals with the right set of knowledge, skills, competencies, values and attitudes that will enable 

them to function competitively in an ever-emerging e-driven society (Okute and Chukwurah, 2011). E-driven because at the current 

situation that we are all in because of the Covid-19 Pandemic, education is now driven by technology because of the schools, if 

not all, in our country and the whole wide world, have had that paradigm shift in terms of their teaching and learning, utilizing 

technology through online distance learning in order to have learning continuity and at the same time prioritize safety. 

Over the past several decades, online distance learning has experienced tremendous growth as an educational practice that has 

been employed since ancient times (Russo, 2018). According to the National Center for Educational Statistics (2019) it has grown 

from 850,000 students in 2009 to 1.5 million students in 2017. The practice of home educating is something that an increasingly 

large proportion of the population chooses (Waddell, 2010). According to Collum (2005), educational researchers have noted the 

growth of distance learning, and in the past 40 years, a variety of research has been done examining the practice of it. 

Specifically, research on online distance learning has centered around three main areas: teaching style (Cai et al., 2002), motivation 

to homeschool (Green & Hoover-Dempsey, 2007; Patterson et al., 2007), and academic outcomes (Cogan, 2010; Barwegen et al., 

2004; Duvall et al., 2004). Missing, however, from the research is the information regarding the teaching strategies of teachers 

especially during this time of the pandemic which may happen only once in our life time.  
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The current situation therefore motivated the researcher to focus on not only online distance learning that most school do but 

rather focus more on the teaching strategies that teacher employ especially in Oral Communication in Senior High School, in order 

to explore possible best practices that exemplar teachers and accredited schools do in online distance learning. 

The importance of choosing best teaching strategies during the time of pandemic in online distance learning is exposed due to 

the fact that there is a dearth of research about it, Schmoker (2011) emphasized its importance by saying, finding a teacher’s 

teaching strategy may be the single largest factor that may affect learning, intellectual development, and career readiness. Since 

teaching strategies in online learning is so important, the decisions regarding the selection of the activities also become important. 

In many cases, teachers develop their own curricula known to be called as the individual teacher’s curricula, which often time they 

refine and improve over the years, although it is also common for teachers to adapt lessons and syllabi created by other teachers, 

use curriculum templates, and guides to structure their lessons and courses, or purchase prepackaged curricula from individuals 

and companies. However, the use of best teaching strategies. Online distance learning became a must due to the pandemic, 

especially nowadays as the whole country and the world continuous to be challenged to find alternative ways to deliver education 

amidst the pandemic.   

The Department of Education (DepEd) through its Basic Education Learning Continuity Plan (BE-LCP) emphasized that learning 

opportunities to students may be provided through blended distance learning (DepEd Order No. 12, s. 2020), and in particular to 

an Amendment to this through DepEd Order No. 20, s. 2021 in order to address the learning gaps and give pedagogical time to 

teachers for the different learning modalities particularly on distance learning. Hence, students stay at their homes and continue 

their learning through online learning that is teacher-aided by information communication technology (ICT) with varied and 

interesting teaching strategies. 

In addition to this new modality of learning, Cogan (2010) pointed out that whether modular or purely online, distance learning is 

a practice of education in which education occurs in the home with a child’s parent or guardian serving as the main educator and 

the teacher as facilitator and guide. Collum and Mitchell (2005) elaborate on this definition, stating, distance learning is both a 

means of educating children according to parental standards and an alternative social movement embracing a unique set of 

cultural norms and values. While the practice of modified distance learning has been in place since ancient times through 

homeschooling, the modern homeschool movement began in the 1970s (Kleist-Tesch, 2008).  

However, everyone will agree that learning during this current pandemic will be not only modified but entirely different from 

regular learning. Thus, teachers must improve their ability to master a variety of creative and inventive learning approaches that 

are appropriate for their situation. Haridussilm (2020) expresses this as a gratitude, because according to her, learning is the process 

of actively changing behavior, the process of reacting to all situations that exist around the individual, the process of acting toward 

a goal, the process of acting through various experiences, and the process of seeing, observing, and comprehending something 

that has been learned, which will be tested in a situation like this, learning at home by means of technology amidst an on-going 

pandemic. Hence, that gratitude eventually becomes a challenge for most educators because typically in a learning setting, learning 

is the process of students interacting with educators and learning resources physically, but now more than ever, learning interaction 

may connote also a different meaning because learning happens virtually and not physically (Petrie, 2020). 

The availability of technological facilities in students' homes, for example, will be a major concern in the application of best 

strategies on the part of the teacher in the conduct of distance online learning. According to studies by Cullinane and Montacute 

(2020) and that of Schuck and Lambert (2020), even before the pandemic, the students' capacity to participate effectively in their 

studies was found to be hampered by most of the time by economic inequality at home. Furthermore, the success of distance 

learning can be influenced by school preparedness for the use of technology. The transition to distance learning was easier among 

schools that used digital learning platforms and digital resources prior to COVID-19 (Lepp, et al., 2021). But how about the schools 

that do not have the capacity for technological infrastructure, or the students who do not have the capability to equip themselves 

with gadgets that are essential for online learning, these are only some of the main issues that brings forth all the more the 

importance of teaching strategies of teachers in order to address specific concerns like these. 

In the light of the matter however, the Covid-19 education research has concentrated on educating instructors to cope with 

distance learning, in addition to distance learning, a study related to the use of technology was therefore pursued in most countries 

worldwide. In a survey of 574 Norwegian and 239 US teachers, Gudmundsdottir and Hathaway (2020) discovered that teachers 

had minimal prior online teaching experience. Specifically, 67% of Norwegian instructors and 92% of American teachers had never 

taught online before. It was also brought out that there isn't enough preparation for online teaching. Teachers, on the other hand, 

exhibited a positive attitude and willingness to go the extra mile to move teaching to online platforms under new circumstances, 

or, as Gudmundsdottir and Hathaway (2020) put it, “they were eager to go the extra mile to move teaching to online platforms.”. 

Teachers were willing to “adopt an agentic position” in order to deal with a challenging new distance learning environment and 

develop solutions to manage. Furthermore, in a survey of 325 US K-12 instructors, Trust and Whalen (2020) discovered that 
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throughout the change to distance learning, teachers lacked both training and support in using technology to design high-quality 

instruction. On the other side, 61% of teachers indicated they were overwhelmed by the number of online learning tools and 

resources available. According to the poll, teachers found it difficult to identify appropriate digital tools to aid learning and 

communication with students during remote learning time. 

In these lines, the researcher discovered the research gap primarily on looking into the various strategies used by teachers in online 

language teaching, particularly in senior high school, which was prompted not only by the pandemic, but also by the sudden shift 

to distance online learning and the rudiments that come with it due to certain individual aspects that lie in between the use of 

technology and the readiness of both teachers and students. Teachers must therefore face and adapt to a variety of obstacles as 

a result of online teaching. However, because most students cannot afford online learning, effective solutions for making online 

distance learning, particularly in language education, are difficult to come by. 

2. Review of Related Literature 

2.1 Language Teaching  

Language is learned through trial and error. This is a term used in language teaching to describe the process of learning a language. 

The way in which language is employed is referred to as its mode. Language has long been regarded as man's crowning 

achievement. It is a must-have research resource for language professionals, giving a comprehensive and authoritative overview 

of research in the subject of second language teaching and learning. Every area of human life is dominated by language. It is, in 

reality, a criterion by which we can be distinguished from other beings. Language is a tool for exchanging information. Language 

allows us to communicate our thoughts and feelings to others. Society would be impossible without language. Language is a 

remarkable artifact that has swept the globe to witness the evolution of civilization, culture, and technology. By using conventional 

methods, maximum time will be consumed in exercises and drilling, dealing with grammar and pronunciation which takes away a 

large portion of class time. Therefore, teaching English is considered as a challenging task. Thus, to meet the present-day challenges 

in teaching English, first of all, English should not be treated as a subject as it is to be used actively in interacting with one another 

throughout the world. Using traditional methods, most class time will be spent on exercises and drills, as well as dealing with 

grammar and pronunciation, which will consume a significant chunk of class time. These approaches were primarily utilized to 

build basic language learning abilities such as hearing, speaking, reading, and writing, but listening and speaking skills were 

neglected as pupils were unable to put their language into practice using these methods. Language acquisition is not a natural 

process. As a fact, it is a behaviour, but it is not the same as walking or crawling, which come naturally to a youngster. Language 

by imitation and practice. Language is not possible without effort. Language is a complex system, and mastering it necessitates a 

lifetime commitment from the learner. Prior information, attitudes, personality, learning styles, skills, and motivation are all aspects 

that influence the language study's final outcome. As far as we know, language is a human-specific ability, i.e., it is the fundamental 

ability that separates humans from all other living organisms. As a result, language retains its capacity as a communicative medium 

capable of communicating ideas, thoughts, moods, sentiments, and attitudes. The assumed link of English language instruction 

with Asian learning culture is a prominent topic of discussion in Asia. Asian learning culture has evolved to refer to the widespread 

traditional belief in the importance of literary education and the low regard for knowledge acquisition for practical objectives. 

Teachers' authority as information dispensers is mainly unchallenged, as is students' status as mere recipients of knowledge. The 

emphasis on literacy and the prevalence of teacher-cantered learning are corollaries of this viewpoint. Rote learning, repetition, 

and reliance on the teacher's instruction are all significant characteristics of this ostensibly established Asian cultural learning 

approach (Zein,2017). Today, English is a one-of-a-kind language, functionally and structurally distinct from other languages. 

English has spread widely among non-native speakers regarding functionality, as many Asian, African, Pacific, and other countries 

have designated it as their official, associate official, or working language. As a result of the circumstance, millions of students are 

learning English as a second language to communicate more effectively. According to a 1999 Japan National Institute of Language 

survey, English is universally regarded as the most beneficial language for global communication (Honna, 2005). 

2.2 The Need for New Teaching Strategies and Teaching Skills 

In exploring the different teaching strategies of teachers during this pandemic, it is quite good to note that communication and 

engagement, distance and space boundaries have been reduced in a manner that the researcher can focus on. According to earlier 

research, teachers' pedagogical ideas are influenced by daily teaching practices and their experiences as students and teachers in 

in-service training. These pedagogical ideas are translated into teaching strategies in terms of learning objectives and content, 

however, still teachers favour what they believe is valuable putting in mind the learner and how will the learner understand (Fives 

and Buehl, 2012). The manifestation of these belief in practice is influenced by students' characteristics, school environment, and 

broader social and educational backdrop, in addition to the teachers' expertise and personal experience (Lepik, et. al. ,2021) 

However, there will still be contradictions in teachers' views and practices that will be evident in their teaching strategies. A survey 

of Estonian science teachers, for example, found that while teachers emphasize the importance of constructivist learning and 

practical activities in the classroom, this is not necessarily reflected in their teaching style or strategy (Henno, and Granstrom, 2020). 
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According to Sun (2011), practitioners in the field of online language teaching have long recognised the differences between 

teaching in a traditional classroom and online, and the need for new teaching approaches and teaching skills (Barker, 2002; Bennett 

& Marsh, 2002; Compton, 2009; Davis & Rose, 2007; Hampel & Stickler, 2005; Wilson & Stacey, 2004). The myth that a teacher 

who is good at teaching in a face-to-face class can easily jump in and teach online (Davis & Rose, 2007) is no longer entertained. 

However, exactly how different, and what the differences entail, is less clear. There seems to be little concerted effort in identifying 

and studying the new approaches and skills which online language teachers desperately need; and consequently, teacher training 

or professional development seldom goes beyond the technical and software-specific skills (Compton, 2009). One of the first 

comprehensive studies which attempt to address the pedagogical aspects of online language teaching is by Hampel and Stickler 

(2005). On the basis of several years‟ experience in teaching languages online and training online tutors, they identify seven key 

competences necessary for successful online language teaching.  

In their framework “skill pyramid”, Hampel & Stickler, (2005, p. 317), presented the basic competences through the three lower 

levels of the pyramid where there are issues to do with hardware and software (Compton, 2009) and only level four and five 

however seem to relate to teaching pedagogy. At level four – online socialization - they explain that “… socialization and community 

building in an online environment takes different skills than for the face-to-face classroom, there is no guarantee that even the 

most jovial and well-liked tutor of face-to-face course can become a successful online teacher at this level.” (p. 318). At level five - 

facilitating communicative competence – they reiterate the value of “task design” and “tutor intervention” and see that as the ways 

to achieve “online interaction”. However, advice like that proves to be vague and general, lacking in detail for teachers.  

Sun (2011) further explained that frustrated by the fact that “to date, no literature review has been published specifically on the 

skills needed for online language teaching”, Compton (2009, p. 74) on the other hand synthesises the then “existing but limited 

literature” (p. 74) and proposes a pedagogical framework on online language teaching skills. In Compton’s (2009) proposal, the 

skills consist of three major areas: 1. Technology in online language teaching; 2. Pedagogy of online language teaching; 3. 

Evaluation of online language teaching. Each of these areas are further broken down into three levels of expertise: novice, proficient 

and expert: 1. Technology in online language teaching - a) Skills for novice teacher, b) Skills for proficient teacher, and c) Skills for 

expert teachers; 2. Pedagogy of online language teaching a) Skills for novice teacher, b) Skills for proficient teacher, and c) Skills 

for expert teachers; 3. Evaluation of online language teaching - a) Skills for novice teacher, b) Skills for proficient teacher, and c) 

Skills for expert teachers; Pedagogically (the second major area), Compton asserts that a novice online language teacher must 

learn and possess the knowledge of: 1. Strategies for online community building and socialising; 2. Strategies to facilitate 

communicative competence and online interaction; 3. Language learning theories for online language learning.; 4. Curriculum 

design frameworks for online language learning; 5. Strategies for online language assessment. As for the expert online language 

teachers, Compton believes that they should have the: 1. Creativity in using and adopting materials to create new online language 

materials and tasks to facilitate communicative competence and online interaction; 2. Creativity in facilitating online socialization 

and community building; 3. Intuitive and integrated assessment of language learning. These kinds of superficial talks, while it may 

be theoretically sound, practically it offers little help to the struggling online teachers. Compton (2009) does a fine job in summing 

up the areas, special skills and strategies which online teachers need to have, but however falls short in providing much needed 

details for action. She mentions strategies for online community building, to facilitate online interaction, online language 

assessment, and the need for new theories specifically for online language learning, etc., but is unable to clearly spell them out in 

details. Just what exactly are these strategies and theories? What to do and how to do it? Furthermore, what are the “not to do” in 

online language teaching? What is most needed by online teachers is advice and guidance with sound theoretical basis for 

everyday teaching practice, but they are largely missing from the research literature. It seems that online teachers are, by and large, 

left to do their own experiments and perhaps learn from their own mistakes (Sun, 2011). 

Despite the pedagogical frameworks by both Hampel and Stickler (2005) and Compton (2009), are results of rather extensive 

research in the field of online language teaching over many years, and their literature reviews are meticulous and substantial, what 

they have painstakingly drawn up for online teachers is, nevertheless, very much lacking in details. A frustrated overnight-

classroom-turned-online-teacher could find very few practical guidelines or immediate help in their proposals. The answers as to 

what to do and how to do it, or what not to do are still anyone’s guess (Sun, 2011). 

While Hampel and Stickler (2005), Compton (2009) and others work on the broad, overall pedagogical frameworks for online 

teaching, many other scholars look at specific areas in online teaching. Guichon (2009), in an attempt to provide a theoretical 

framework for the organisation of online teacher training programmes, hypothesizes three competencies which language tutors 

need to develop in order to manage synchronous online teaching: 1. Competency of socio-affective regulation 2. Competency of 

pedagogical regulation 3. Competency of multimedia regulation. Guichon (2009) defines competence of pedagogical regulation 

as: “first, the capacity to design learning scenarios adapted to distance that truly engage learners emotionally and cognitively and, 

second, to manage learning experiences by providing feedback tailored to learners‟ individual needs” (p. 170). This is again nothing 

new to online language teachers. What the experts are telling them seldom seems to match the real problems or issues which they 

encounter in their everyday teaching. 
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The flipped classroom is another simple approach or teaching strategy tool worth discussing for presenting learning resources 

before class, such as articles, pre-recorded films, and YouTube links. The time spent therefore in online classroom is then used for 

further comprehension by engaging in discussions with teachers and peers (Doucet et al., 2020). This is an extremely successful 

technique or strategy to promote problem-solving, critical thinking, and self-directed learning skills. Video conferencing like 

Google Hangouts Meet, Zoom, Slack, Cisco, WebEx, and configurable cloud-based learning management platforms such as Elias, 

Moodle, BigBlueButton, and Skype are becoming also more popular in virtual classrooms. However, accessibility, cost, flexibility, 

learning methodology, life-long learning, and educational policy are all reality problems that e-learning might bring to teachers 

and schools (Murgatrotd, 2020). Many countries indeed face significant challenges in terms of maintaining a stable Internet 

connection and gaining access to digital gadgets. While many economically disadvantaged students in developing nations cannot 

afford online learning gadgets, online education increases the learner's exposure to screen time. As a result, and as part of some 

teaching strategies, offline activities and self-exploratory learning have become critical for pupils. Due to the fact that both parents 

work, there is a lack of parental direction, especially for young learners. Physical workspaces that are conducive to various modes 

of learning provide a real problem. Inherently motivated learners are largely unaffected in their learning since they require little 

supervision and assistance, but pupils who are deficient in learning have challenges. In addition, some academically qualified 

students from low-income families are unable to access or afford online instruction. On the other side, due to reduced contact 

hours for learners and a lack of communication with teachers when there are learning challenges, the students’ academic 

performance is likely to suffer in classes held for both year-end and internal examinations (Sintema, 2020). 

It may however be also feasible that the pauses will enhance certain students' careers. In Norway, for example, it has been agreed 

that all 10th grade pupils would receive a high school diploma. Aside from being enjoyable for the children, school time helps 

them develop social skills and awareness. While kids are away from their regular school schedule, they face economic, social, and 

psychological consequences. Many of these students are now taking online classes and spending more time on virtual platforms, 

putting them at risk for online exploitation. Children have been exposed to potentially harmful and violent information, as well as 

a higher risk of cyberbullying, as a result of increased and unstructured time spent on online learning. More families are relying on 

technology and digital solutions to keep their children engaged in learning, entertained, and connected to the outside world as a 

result of school closures and strict containment measures, but not all children have the necessary knowledge, skills, and resources 

to keep themselves safe online. In Bhutan, the majority of online learners come from remote communities where their parents are 

primarily illiterate farmers. Students assist their parents with farm operations such as agriculture, cattle care, and home chores. 

Some students even requested that their exams be moved to the afternoon since they needed to work on the fields in the morning. 

What will then be the best teaching strategy for this situation? 

Technically, when it comes to teaching strategy, teachers are expected to come up with innovative ideas no matter what the 

situation is, to help overcome the constraints of virtual teaching. The use of a smartphone for example to send instant messages 

on a daily basis could be viewed as educational opportunities. Implementing an instant messaging technique to improve students' 

writing skills in an online learning setting is effective. Written exchanges exist in instant messaging technique, according to Ahmed 

(2019). To exchange each student's writing, the nature of instant messaging, which is to send written interaction, was used. The 

children gained knowledge through their classmate's writing. Furthermore, the utilization of instant messaging would help students 

improve their writing skills in terms of natural interactions and contextualized language use (Winet, 2016). They would talk and 

exchange ideas in English medium. It will be accomplished if the teacher continues to use English in any instant messaging activity. 

The usage of games in English Language Learning can help students learn more effectively. Take pleasure in their education. It's 

achievable because the game's unique evaluation and feedback mechanism attracts students (Ma, 2018). The game's evaluation 

and feedback mechanisms are built in real time with a contextualized environment and a hard action. It differs from a typical 

learning setting in which pupils are aware of the need to participate and perform in order to learn. Using games in English language 

learning, on the other hand, creates a fun environment for pupils (Iaremenko, 2017). This atmosphere inadvertently motivates 

people to concentrate on the task at hand. completing their studies (Suputra, 2021). 

On a positive note, in the local level, teachers are actively collaborating with one another to develop online teaching approaches. 

As instructors, parents, and children have similar experiences, there are unparalleled potential for collaboration, creative solutions, 

and openness to learn from others and try new techniques (Doucet et al., 2020). As of July 2020, the epidemic had affected 98.6% 

of learners globally, or 1.725 billion children and youth in 200 countries, from pre-primary through higher education (United 

Nations, 2020). As a result, making learning viable and accessible through distant online learning has become a pressing need 

along with the teaching strategies that goes along with it. Online learning technically does not allow for the use of pedagogy that 

is available and used for face-to-face learning. Despite the fact that a variety of pedagogy has been developed for online and 

distance learning, teachers who are technologically illiterate require appropriate professional development and training in order 

to align themselves with their pupils. Authentic assessments and timely feedback are critical parts of the learning process. The 

availability of helpful formative evaluations and fast feedback to online learners is a critical component of online distance learning 

(Doucet et al., 2020). This has been shown to be difficult for instructors and the educational system. Due to bigger class sizes, a 

lack of online teaching infrastructure and professional development, and the students' non-participative character, it is more 
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difficult. In educational circles, the expression "Maslow before Bloom" is commonly used. For the continuation of education during 

the current pandemic, this must be the mission of online learning. Before beginning online learning, we want to make sure that 

our students are safe and that their basic needs are satisfied. All face-to-face classes have to be cancelled during the school 

shutdown, forcing many institutions, including our own university, to instantly switch from face-to-face in-person instruction to 

entirely online classes. Many instructors and students who prefer in-person instruction have found the abrupt transition to totally 

online learning to be extremely unpleasant. Online learning is sometimes portrayed as a less desirable choice that gives a lower-

quality education than face-to-face instruction (Hodges, et al. 2020). A big EDUCAUSE survey indicated similar negative sentiments 

toward totally online learning (Pomerantz and Brooks 2017). Only 9% of professors choose to teach a totally online course, 

according to a study of 11,141 faculty members from 131 U.S. universities. In other words, 91 percent of professors do not want 

to teach in an all-online context. Students' impressions of totally online classes aren't much better; according to a recent EDUCAUSE 

poll of more than 40,000 students from 118 American universities, as many as 70% prefer face-to-face learning environments 

(Gierdowski, 2019). Clearly, despite the fact that online learning has been available for decades, many staff members and students 

do not recognize the value of entirely online learning. Many teachers have forced to create rapid online learning solutions due to 

the present health issue (Hodges, et al. 2020). Students are encouraged to prepare for class by doing certain pre-class exercises in 

the online flipped classroom, which is comparable to the traditional flipped classroom format in examples like watching video 

lectures, completing quizzes. Students in online flipped classes, however, do not meet face-to-face, as they do in traditional flipped 

classrooms (Stohr et al. 2020). 

Nevertheless, on top of professional knowledge and beliefs, teachers’ decision-making on what strategies to use can be influenced 

by their purposes. These could be individual or collective as shared among colleagues, long and short-term purposes. For example, 

research on collective efficacy (Sun et al., 2017) has found a link between shared visions and student learning results. Collaboration 

with students' parents and the broader community is also critical in coming up with a good teaching strategy. The teacher can 

develop similar goals with the parents to encourage the children if they have a good relationship with them (Epstein, and Sheldon, 

2019).  

However, the situation or the environment that sometimes dictates the type of approach or teaching strategy can be more 

influential. In March 2020 for example, a state of emergency was declared in Estonia, a country with a population of only 1.3 million 

people due to the spread of COVID-19, teachers were actually given one day which is Friday, the last school day of the week, to 

agree on future activities and tasks with students, and students were given the opportunity to obtain the equipment and materials 

they needed from school, it is up to them as teachers to strategize teaching. To make it worse, by government decree, all schools 

in Estonia were closed on hastily to prevent individuals from congregating and spreading the virus. As a result, 153,155 pupils in 

general education schools with grades 1–12 and 15,843 teachers from 516 schools began distant learning with just one workday's 

notice (Haridussilm, 2020). The very same situation happened in the Philippines, however to make sure that learning remains 

unhampered, the Department of Education implemented the distance learning approach which is a learning delivery mode where 

interaction takes place between the teacher and the students who are geographically remote from each other during instruction. 

This move is actually incorporated in the Basic Education Learning Continuity Plan of DepEd in the time of Covid 19. This DepEd’s 

response and commitment to the challenges posed by Covid 19 in the field of basic education. For the DepEd, the education of 

the children must continue, whatever the changes and even the dangers that confront DepEd now and in the future. 

 Distance learning as defined, is still supervised learning amidst the difficult situation that is focused on acquiring knowledge and 

skills but is not carried out in a school facility. As a result, it is the government's mandate that teachers continue to work toward 

curricular goals in conditions where learning takes place at a distance rather than in the classroom, which meant that both students 

and teachers were working from home and communicating via digital means.  

2.3 Synchronous and Asynchronous Learning 

According to the Department of Education (2020), schools offering basic education may adopt online distance learning and choose 

between synchronous and asynchronous teaching modalities as long as they follow the prescribed screen time for each grade 

level. Almario and Austria (2020) defined synchronous as a type of online distance learning done in real-time through various 

platforms, such as audio and video conferencing or messaging applications with an online tool. The teacher and students carry 

out different learning activities at the same place and simultaneously. This type of online distance learning may be more effective 

because it increases motivation and engagement (Lim, 2017). Moreover, the teacher’s role in using this type of ODL is not far from 

their role in face-to-face classes, as it offers dynamic learning and teaching opportunities (Wintemute, 2021). Asynchronous, on 

the other hand, is a type of distance learning where students are given learning activities they can do on their own within a given 

time (Almario & Austria, 2020).  

2.4 What is synchronous learning?  

Synchronous learning means that although the student will be learning from a distance, the student will virtually attend the class 

session each week at the same time as the instructor and classmates. The class is a firm, weekly time commitment that cannot be 



IJELS 5(2): 27-56 

 

Page | 33  

rescheduled. Much like an on-campus class, the student will have readings and assignments to complete outside class time to help 

prepare the student to participate in the discussion. This kind of student preparation, along with a dedicated agenda set by the 

instructor, ensures that each class session is productive (Sheiderer, 2021). Thus, much careful planning and setup ahead of time 

will make those sessions into meaningful connections between the teacher and the student in an online all at the same time class 

in synchronous learning. Online synchronous learning does not always take the form of a live video lecture or an instructor-led 

discussion. Most often, the students will lead discussions themselves or give presentations to the rest of the class. In an online 

class, group work is also possible. It may look a little different depending on how the teacher will carry out instruction or directions 

that will engage students in a collaborative manner, which is the essence of a group activity. Some instructors will pose case studies 

to students, who have to negotiate an answer first as a small group and then as a class. Depending on the course and the program, 

specific activities are also included in a synchronous course. 

Hence, synchronous online teaching in a virtual classroom may be problematic to the previous discussions. In reality, gathering 

the class together online at the same time is getting harder and harder, let alone being able to present formal lectures and facilitate 

learning activities. Time zones, Internet connectivity and bandwidth, technical breakdowns, individual students‟ schedules (work 

vs. study), etc., are all real issues facing online teachers and learners. Even if a teacher manages to have students all coming to the 

virtual classroom at the same time, simple things such as the loss of lip synchronization and verbal clues, time lags, poor sound 

and images, turn-taking, etc., become huge challenges (Coverdale-Jones, 2000; Hampel & Stickler, 2005; Wang, 2004). The solution 

offered by researchers for such problems and challenges is mostly and typically “techno training” for both teachers and learners 

both before and during the course (Kabata & Wiebe, 2005; Stickler & Hauck, 2006a; Winke, Goertker, & Amuzie, 2010). Many 

researchers earnestly believe that digital-age students would endure, through proper training, the feeling of uncertainty and 

anxiety, put up with the uncomfortableness, waste their time, and remain coming to the virtual classroom. Research into learners’ 

perceptions of synchrony within the virtual classroom needs to be carried out, but existing literature does not focus on that (Parker 

& Martin, 2010). It is simplistic to attribute virtual classrooms’ problems to purely technical ones. Some hard questions need to be 

asked, for instance, what are learners’ perceptions of the virtual classroom, how does this initial technical issue impact learning 

behavior, and furthermore, how many changes in learning behavior, if there are any, inform and help shape pedagogy for language 

online teaching? (Sun, 2011). So, generally, there are many discipline-specific, active things in those synchronous learning sessions 

that are not just the equivalent of a recorded lecture. It really is the same as doing some sort of activity in the classroom, but just 

in a virtual setting (Scheiderer, 2021). 

2.5 What is asynchronous learning? 

Asynchronous learning allows you to learn on your own schedule within a certain timeframe. You can access and complete lectures, 

readings, homework, and other learning materials at any time during a one- or two-week period. Thus, a big benefit to 

asynchronous classes is, of course, the flexibility.  Asynchronous online classes mean that you do not always need to be online at 

the same time as your instructor or classmates (Muir, 2021). 

Hence, online asynchronous classes may include short videos teaching key concepts that you can watch over and over again, if 

necessary. In some classes, students can also complete homework assignments and receive immediate feedback, as opposed to 

waiting for instructors to grade them. 

During this pandemic, e-learning tools were also critical in assisting schools and universities in facilitating student learning during 

the shutdown of universities and schools (Subedi, et al., 2020). Staff and student readiness must be assessed and supported while 

adapting to the new adjustments. Learners with a fixed mindset have difficulty adapting and adjusting, but learners with a growth 

mindset adapt easily to new situations. For online learning, there is no one-size-fits-all methodology. That is why asynchronous 

learning in its approach to flexibility varies in the long run. There is a range of subjects to choose from, each with its own 

requirements. Various disciplines and age groups necessitate various online learning ways (Doucet et al., 2020). However, physically 

challenged students can benefit from online learning because it allows them to participate in learning in a virtual environment with 

limited movement (Basilaia & Kvavadze, 2020). Students, parents, and educators worldwide have felt the unanticipated rippling 

impact of the COVID-19 epidemic as schools have been closed to deal with the global pandemic.  

The rapid changes caused by the pandemic affected everyone. Distance learning for two years was difficult for students and 

professors in most cases. However, although various asynchronous learning happen worldwide, it is the greatest option and 

technique to teach so that no pupils will be left behind. Asynchronous learning occurs depending on the schedules arranged by 

the teachers with their students according to their own pace and time instead of doing it in real time. In general, while the teacher 

or instructor provides study materials in various forms (texts, videos, tasks to complete, recordings), students access this 

information on their own time and accomplish course requirements as long as they meet deadlines. Self-guided lesson modules, 

lecture notes, virtual libraries, and pre-recorded lectures are all common asynchronous distance learning methods. Online 

discussion boards, video or audio content, and links to internet sources. Students complete their own study materials and only 

communicate with professors via social media or email on rare occasions. Flexibility, timing, and affordability are the key benefits 
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of this type of learning. Learners have access to freely available materials and can complete them whenever they want. They work 

at their own pace with the content, but they must meet deadlines and complete assignments depending on their comprehension 

of provided concepts and themes. This could be useful for both quick learners and those who take longer to absorb new 

information. Asynchronous distance learning programs are frequently less expensive than synchronous distance learning programs 

since they do not require instructors' or administrators' regular daily attention, which may be a point to consider for students who 

are self-funding their distant learning. The lack of personal interaction and possibilities to debate and network with others is one 

of the drawbacks however of asynchronous distant learning peers. Furthermore, without frequent feedback and support from an 

instructor, learners may find it difficult to stay motivated to learn about relevant topics and concepts (Rigo, Mikus, 2021). 

As different teaching strategies continue to abound, blended learning and distance learning can be the two main examples of how 

these platforms merge with teachers' teaching strategies during this time. In most cases, by means of the learning management 

systems of schools, such as Moodle and Blackboard, most institutions have been steadily adopting technology to assist teaching 

and learning (Mbunge et. al. 2020) as well as other cutting-edge technology like virtual reality (Salyers et. al. 2014), artificial 

intelligence and data mining techniques as part of teacher teaching strategies for education (Bimha et al., 2021). Students and 

teachers alike can therefore use various learning platforms to access and get learning resources that can be critical for preparing 

a good teaching strategy on the part of the teacher and advancement in learning on the part of the student. 

2.6 Six Teaching Strategies for Effective Teaching 

Teaching strategies will be innovated to adapt online distance teaching. The strategy is a unique technique or method that the 

instructor uses to arrange the students, materials, methods, media, tools, and time to carry out the learning process effectively. In 

order to ensure that the learning process proceeds smoothly, teachers must follow patterns or sequences that are deliberate and 

methodical. Putting into practice a learning technique that allows for successful learning (Sutarto, 2020). There are six teaching 

strategies: Elicitation Strategy; Drilling Strategy; Traditional Lecture Strategy; Group Discussion Strategy; Guided Discovery Strategy; 

and Mind Mapping Strategy.  

1. Elicitation Strategy 

Elicitation by teachers in language classes not only promotes active learning but also helps students improve their 

language comprehension. During the teaching and learning process, they can improve their speaking skills by interacting 

with teachers and students on a daily basis. Teacher elicitation is frequently used in classroom interaction and instructional 

discourse to create knowledge, promote student participation, and improve students' cognitive development (Nathan 

and Kim, 2007, p. 6). Thus, lecturers can monitor their progress, including how they apply grammar items, use words, and 

pronounce them (Usman, et al., 2018).  

2. Drilling Strategy 

Drilling is a method of teaching language through dialogues that emphasizes the formation of habits in students through 

repetition, memorization of grammatical structures, and tense transformation, all while using the target language and the 

culture in which the language is spoken (Setiyadi, 2006, p.54) (ALM). Drill, on the other hand, entails forcing students to 

speak the target language. Repetition drill, substitution drill, transformation drill, replacement drill, response drill, cued 

response drill, rejoinder drill, restatement, completion drill, expansion drill, contraction drill, integration drill, and 

translation drill are some of the drilling techniques used in ALM (Setiyadi, 2006, p.63-66).   

3. Traditional Lecture Strategy 

The standard lecture method is the one that most people are familiar with. Oral instruction is how teachers pass on their 

knowledge to students’ language. The telling approach is included in the lecture method, method of interpretation, 

pronunciation, and speaking method. In the classroom, teachers use a variety of instructional strategies. Most teaching is 

accompanied by a teaching approach (Xing-Ju, et al., 2013).   

 

4. Group Discussion Strategy 

When conducting the tasks and debating the answers to the exercises, the students could share their knowledge and 

opinions. Furthermore, when the group strategy in Small Group Discussion was combined with the use of a picture, the 

students were very motivated to make sentences. This study emphasized the use of the climbing grammar mountain 

game to improve the ability to use simple present tense and the similarity in both Small Group Discussion and the 

climbing grammar mountain game. It was a successful method of teaching structure, and it encouraged kids to compete 

with one another. Working in small groups allowed students to learn from one another and gain more practice in the 

target language (Rosadi, et al., 2020).  
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5. Guided Discovery Strategy 

The guided discovery teaching technique is intended to assist students in learning fundamental scientific skills and 

improving their performance. According to Richards and Schmidt (2002), guided discovery is a successful method for 

learning by doing since it provides an ideal foundation. On the other hand, Unguided discovery has been proven 

ineffective in most cases (Mayer, 2004). According to the research, discovery-based practice is less successful than guided 

discovery (Mayer, 2004, p. 18).  

6. Mind Mapping Strategy 

Tony and Barry Buzan were the first researchers to invent and explain mind mapping as a powerful visualization tool that 

reflects the organization of the human brain (Buzan, 1993). Tony Buzan described the situation technique that works in 

tandem with the way the human brain processes information. 

According to the United Nations Development Programme, the COVID-19 pandemic caused a halt in effective education for about 

9 out of 10 children (UNDP, 2020). This setback must be addressed to increase educational quality. This can be accomplished by 

better addressing the issues that have been discovered in distance learning, as well as utilizing the potential that distance learning 

provides. The fundamental problem in distance learning is figuring out how to organize developing technologies in teaching and 

learning (Sangra et al., 2012).  

In whatever way, teachers will always be expected to have a high degree of decision-making autonomy when designing teaching 

strategies under whatever teaching circumstances. As a result, Vanlommel et al. (2020) pointed out that the teacher must never 

forget that the pupils' learning experience determines the progress of pupils’ educational trajectories, which normally depends on 

teachers’ teaching strategies. Teachers must therefore be aware of their students’ cognitive functioning and emotional, social, and 

behavioral development to successfully assist their development (Shavelson and Stern, 1981; Eggen and Kauchak, 2013). 

Furthermore, teachers’ understanding of student motivation and capacity to create environments encouraging students’ self-

motivated are critical (Eggen and Kauchak, 2013). In addition, Mishra and Koehler (2006) merged technical knowledge with the 

aforementioned teachers' professional knowledge and its components into a Technological Pedagogical Content Knowledge 

Framework. In other words, this framework focuses on teachers' knowledge of how to teach a certain subject using technology 

and their skill to make the existing technical instruments suitable for the learning process (Mishra and Koehler, 2006). Teachers 

can decide on a general approach to teaching the whole class and each individual student, and make decisions to promote student 

learning in the most effective way possible, thanks to the extensive use of technological, pedagogical, and topic knowledge 

(Shavelson and Stern, 1981; Mishra and Koehler, 2006). Aside from their professional knowledge, instructors' teaching judgments 

are influenced by their personal values which can also affect how they prepare their teaching strategies (Borg, 2015). 

Hence, to synthesize the many schools of thought that have been mentioned involving the pedagogy behind the teaching 

strategies that exists in the literature relative to distant learning and of which most often to referred as online learning, that is 

happening as worldwide phenomenon during this time of pandemic, much has to be explored with the real lived experiences of 

teachers teaching during this time of pandemic. Indeed, teachers have to be mindful of their professional knowledge, which is 

furtherly distinguished into content knowledge which is the teachers' subject-specific knowledge; pedagogical content knowledge, 

which is their understanding how to teach a subject-specific topic to students; and instructional knowledge in general, which is 

the understanding of learners and learning, classroom management techniques, and educational goals in general, whenever they 

prepare their teaching strategies. 

2.7 Language E-Learning Challenges 

1. Technical Challenges  

Tanveer and Muhammad (2011) identified a few technical problems that act as a barrier between teachers and students in teaching 

language through online distance learning. Some teachers lack technical skills, problems conducting online activities, manipulating 

different gadgets, connectivity issues, unexpected power interruptions, and file corruption. 

2. Administrative Challenges 

Managing an online activity or a requirement needs a learning management system which is another challenge being faced by 

teachers and students in online language teaching and learning (Tanveer & Muhammad, 2011). 

3. Pedagogical Challenges 

The obstacles posed by the abovementioned issues, namely technological and administrative, make language teaching more 

difficult. “Lecturers’ lack of understanding and confidence in using technology to develop language problems” was often 

mentioned as a fundamental issue. To improve ICT use in classroom-based language instruction, pedagogical problems must be 

addressed (Tanveer & Muhammad, 2011). 

Figure 1. Teaching Strategies for Online Distance Learning Framework 
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The figure above shows the utilization of various teaching strategies in oral communication during online distance learning. Along 

with the usage of these strategies are challenges that hinder teachers from effectively using said strategies. With those challenges, 

a proposed training program will be done to address these barriers. 

2.8 Research Objectives 

The following research objectives are presented to be achieved for this study: 

1. To discuss the teaching strategies that the teachers use in teaching Oral Communication in online distance learning; 

a. Synchronous 

b. Asynchronous 

2. To explain the challenges of teachers in teaching Oral Communication through online distance learning;  

a. Synchronous 

b. Asynchronous 

3. To come up with a learning material borne out of the analysis of the aforementioned objectives. 

3. Method 

3.1 Research Design 

Qualitative research design is the method used for this study. Qualitative researchers, on the other hand, believe that the data is 

reliable. Multiple realities exist in the world, all of which are socially produced by a variety of distinct perspectives on the same 

situation (Fraenkel et al., 2016). This is an approach for exploring and understanding the meaning individuals or groups ascribe to 
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a social or human problem (Creswell, 2012) which for this study points to the experiences, observations and insights of teachers in 

relation to their motivation and passion through their own work commitment. The qualitative inquiry focused on the participants’ 

perceptions, experiences, and on the processes that are occurring as well as the outcome. Thus, this design featured the significant 

experiences of the participants regarding their work commitment as manifested in their passion and motivation as teachers despite 

the pandemic.  

 

Specifically, it applied the qualitative descriptive research design. This design provides a detailed summary of specific events and 

experiences by a person or groups of people. This  allowed the researcher to provide straightforward descriptions about the 

experiences of the participants by comprehensively summarizing them. Moreover, compared to other qualitative designs, 

descriptive qualitative design does not require the researcher to go as far away from or into the data, nor does it require a 

conceptual or highly abstract portrayal of the data. (Lambert, C., & Lambert, V., 2006) 

 

This design is the least “theoretical” as compared to the other qualitative designs for it leans toward bringing out naturalistic 

inquiry. It implies a dedication to studying something in its natural state to the extent possible within the research field. As a result, 

there is no prior commitment to any one theoretical perspective of a target phenomenon, no pre-selection of research factors, no 

manipulation of variables, and no prior commitment to any one theoretical view of a target phenomenon. (Lambert, C., & Lambert, 

V., 2006) 

 

3.2 Participants and Setting 

The participants are language teachers during the time of pandemic that is selected from selected universities, specifically Republic 

Central Colleges. This college was chosen based on the number of stands offered, the number of sections, and the modality of 

instructions used during the pandemic. To identify cases of interest from sampling, purposive sampling was employed. Purposive 

sampling involves the intentional selection that the researcher will look for these individuals who presumably have a wide array of 

knowledge and experience relative to the primary concern of this study to enhance the understanding of the phenomenon under 

inquiry (Creswell, 2012; Seidman, 2006). The researcher asked key informants or well- situated people, “Who knows a lot about 

teaching strategies in the new normal or time of pandemic...” (Patton, 2002).  

This study included five (5) Oral Communication teachers who were purposefully chosen based on the following criteria: 

• A Senior High School oral communication teacher; 

• Has been teaching for at least three (3) years; and 

• Has a verbal rating of Excellent in the evolution for the past three (3) academic years. 

Furthermore, data saturation was utilized in this study. By definition, it is the point where the data collection process no longer 

provides new or relevant data to the study. 

 

3.3 Philosophical Underpinnings 

As a qualitative descriptive study, this study focused on understanding and describing the experiences of teachers using different 

teaching strategies during the time of the pandemic. Utilizing a qualitative descriptive approach was appropriate for this study 

because according to Neergaard et al., (2009); Sullivan-Bolyai et al., (2005) “Qualitative descriptive design is focused on discovering 

the who, what, and where of events or experiences and gaining insights from informants regarding a poorly understood 

phenomenon.” 

 

In this particular study, the phenomenon of teacher’s teaching in the new normal of learning via distance online learning using 

different strategies and their experiences will be the main focus of the study. The primary aim of this qualitative descriptive study 

is to provide a precise description of the teachers’ experiences and their response to these experiences. From the individual 

descriptions of the participants, general or universal descriptions and themes will be derived to present the teachers’ rich 

experiences of the teachers in the utilization of individual modified activities will be fully taken into consideration. 

 

3.4 Scope and Delimitation 

The study is limited to investigate the use of learning strategies in language teaching for the School Year 2021-2022. The scope is 

to uncover the participants' viewpoints on crucial insights into various language teaching methodologies, the problems they 

encountered, and the solutions they devised to address those challenges. 

 

The study is therefore limited to when the world and the country suffer from the covid-19 epidemic and the entire educational 

system has shifted to distance online learning. 
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3.5 Data Collection  

The data collection procedure for this study was done through interviews. The researcher prepared an “interview guide” with open-

ended questions and served as a guide for a free-flowing interview that elicited the participants’ view of their lived experiences 

about teaching strategies they employed during the pandemic or in this new normal of teaching and learning. It consisted of a set 

of semi-structured questions. A semi-structured interview will be more flexible. While researchers may employ an interview 

schedule for predefined subjects, open-ended questioning will allow the researcher to unanticipated responses and issues that 

may emerge during the interviews (Tod, 2006). The semi-structured interview's flexibility allows the interviewer to pursue a 

sequence of less planned questions and investigate spontaneous issues highlighted by the interviewee (Coughlan, 2009). This 

semi-structured questionnaire was validated by three experts in the field of research and language teaching. The questions were 

asked to all the participants in the same order to observe if each of their answers supported the research and to see if there is a 

difference regarding their experiences (Angus, 2020).  Moreover, a semi-structured interview was done once and usually lasted 30 

minutes or more than an hour (Crabtree, 2006).  

 

The researcher individually asked for the participants’ available time and scheduled a video meeting interview through Google 

Meet with them. Each participant was interviewed once, and during the interview, the researcher transcribed the answers of the 

participants as part of the data-gathering procedure and documentation. With the permission of the participant to be interviewed, 

a video recording was also done. Moreover, an online safe space was provisioned for both the researcher and the participants. 

 

The researcher did not find it necessary to conduct follow-up interviews to validate the results’ credibility.  

 

Figure 1. shows the data collection process that will be used for this study.  

 

Figure 2. Data Collection Flow Chart 

 

 

 

 

 

 

 

 

 

 

 

 

3.6 Data Analysis 

After the interviews, qualitative data analysis was done. The researcher described the structures of the experiences based on 

reflective analysis and interpretation of the research participant's account or story. Transcripts were created from the data 

gathered during semi-structured interviews. These interview transcripts were “coded” accordingly through a constant comparison 

method using abstraction and conceptualization wherein the researcher went back and forth with the data like a pendulum in 

the data analysis (Agoncillo and Borromeo, 2013). Also, direct quotations as proof of the participants’ statements culled from 

these interview transcripts were grouped into categories based on their similarities and later on, themes represent how the 

participants described the main concern of the study. The following steps were used to develop themes: 

 

1. Convert the recordings to a transcript; 

 

2. Identify key points; 

 

3. Code the key points; 
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4. Group similar codes; and 

 

5. Assign themes. 

 

The responses of the key informants from their interviews were analyzed using qualitative data analysis. Before assigning themes, 

the researcher was familiarized with the data, coded, and grouped based on similarities, reviewing potential themes, defining 

and naming themes, interpretation, and reporting (Braun and Clarke, 2021). These themes serve as the foundation for the 

development of a proposed training program for teachers. 

These steps in analysis in the method of analysis of the researcher are best portrayed in the diagram, Data Analysis Flow Chart, 

Figure 2 below:  

Figure 3. Data Analysis Flow Chart by Braun and Clarke 

 

 

 

Triangulated Data. The semi-structured interview for oral communication teachers was analyzed together with the learning maps 

as part of the document analysis of the researcher with the focus group discussion for 18 years old and above students from both 

sexes with decent access to the internet. There were no minors included in this study. This triangulation is a part of the entire 

process of data analysis to give more depth and understanding on how to resolve the phenomenon in focus of the study as shown 

in the diagram below. 

 

 

 

 

 

 

 

 

 

 

Figure 4. Triangulated Data 

3.7 Conceptual Framework 

The conceptual framework is presented for this study. It is a framework the researcher believes best explains the natural course of 

the subject under investigation (Camp, 2001). It is linked to the researcher’s conceptions, insights gained from literature review 

and other studies, and the essential theories for advancing and systemizing his or her expertise. It is the researcher’s description 

of how the research will progress and how the research questions will be investigated (Adom, et al., 2018). The framework below 

illustrates the aims of this study; to discuss the teaching strategies that the teachers use in teaching Oral Communication in online 

distance learning; and to explain the challenges of teachers in teaching Oral Communication through online distance learning. This 

framework shows the relationship between the strategies used by the teacher in teaching Oral Communication in online distance 

learning and the challenges they experience in using these strategies when teaching Oral Communication in online distance 

learning during the pandemic.  
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Figure 5. Conceptual Framework for the Study 

 

 

 

 

 

 

 

3.8 Establishing Trustworthiness 

It is often argued that generalizability and trustworthiness may not be the purpose of qualitative research. Morse as cited by 

Horsburgh (2003) states that if qualitative research is not considered to be generalizable, then it is arguably of little use. In this 

qualitative study, the participants were selected by means of theoretical purposive sampling focusing on the lived experiences of 

language teachers using different teaching strategies during the time of pandemic. Each participant was considered as an 

experiment in itself that is observable and replicable in order to support this qualitative descriptive study. It may be said then, that 

generalizability and trustworthiness in this qualitative research refers to the extent and rigor of qualitative data analysis done and 

may be expounded to provide explanatory framework for the experiences of other individuals who are in comparable situations. 

As educators, one is always bound to teach and make a difference in the lives of others especially in situations where one is needed 

the most. To make logical generalizations therefore to a theoretical understanding of a similar class of phenomena rather than 

probabilistic generalizations to a population is what is intended for matters concerning validity, trustworthiness, and 

generalizability (Horsburgh, 2003). 

3.9 Credibility  

In making sure a study evaluates or analyses what is actually planned, internal validity is one of the key criteria addressed by 

positivists researchers. According to Merriam, credibility deals with “How congruent are the finding with reality?” Lincoln and Guba 

(1986), argue that in establishing trustworthiness, credibility is one of the most important factors. The following provisions are set 

to be observed all throughout: 

A. Triangulation. The semi-structured interview for oral communication teachers will be analysed together with existing 

documents as part of the document analysis of the researcher with the focus group discussion for 18 years old and above 

students from both sexes with decent access to the internet. This triangulation will be part of the entire process of data 

analysis to give more depth and understanding on how to resolve the phenomenon in focus of the study as shown in 

Figure 3. 

3.10 Dependability 

To address the issue of dependability, positivists use ways to demonstrate that comparable findings would be reached if the study 

was performed in the same environment, using the same procedures, and with the same participants. Lincoln and Guba (1985) 

emphasize the link between credibility and reliability, claiming that demonstrating the former goes a long way toward securing 

the latter. This can be accomplished by using “overlapping approaches” like focus groups and individual interviews. 

To address the issue of dependability more directly, the study's methodology should be detailed, allowing a future researcher to 

duplicate the work, but not necessarily with the same results. As a result, the study design may be considered a “prototype model.” 

This level of detail also helps the reader to evaluate the extent to which suitable research techniques were followed. The content 

should include parts devoted to the procedures and their success so that readers of the study report may have a complete grasp 

of them. 

A. the study design and its implementation, outlining what was strategically planned and implemented; 

B. the operational details of data collection, including the finer points of what was done in the field; and  

C. reflective appraisal of the study, measuring the effectivity of the process of investigation done. 

3.11 Confirmability 

The construct of confirmability is similar to the researcher’s concern with objectivity.  In this particular construct, steps should be 

followed to make sure that the research findings are the result of the participants’ experiences and ideas, rather than the 

descriptions and perceptions of the researcher. Miles and Huberman (1994) believe that an important factor of confirmability is 
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the ability of the researcher to admit their own bias. To this end, convictions supporting choices made and strategies used ought 

to be recognized inside the exploration report, the explanations behind inclining toward one methodology when others might 

have been taken made sense of and shortcomings in the procedures really utilized conceded. As far as results, primer hypotheses 

that eventually were not borne out by the information ought to likewise be examined. A large part of the substance in relation to 

these areas might be gotten from the progressing “reflective critique”. 

3.12 Transferability 

In positivist work, the worry frequently lies in showing the way that the consequences of the current work can be applied to a more 

extensive population. Since the findings of a subjective venture are specific to few specific conditions and people, it is difficult to 

show that the findings and ends are material to different circumstances and populaces. Erlandson et al. (1993) note that numerous 

naturalistic inquirers accept that, practically speaking, even ordinary general capacity is never conceivable as all perceptions are 

defined by the specific settings in which they happen.  

It is simple for investigators to foster a commotion with transferability. At last, the consequences of a subjective report should be 

figured out inside the setting of the specific qualities of the association or associations and, maybe, geographical region in which 

the field work was done. To survey the degree to which findings might be valid for individuals in different settings, comparative 

undertakings utilizing similar strategies yet led in various conditions could well be of extraordinary worth. 

Thus, it should be made sure whether the concept of producing truly transferable results from research has the same goals or 

whether the significance of context which is very important in qualitative studies. 

3.13 Ethical Consideration 

The welfare of the participants was considered in all the stages of this research. Hence, interviews will be conducted following 

safety protocols if physically done, however, video-meeting interviews through Google Meet will be preferred and set. Participants 

will receive a letter of consent for the interview to be conducted and will be acknowledged through their signature. This document 

will also explain both the scope of the study and the outlined avenues available to them in the conduct of this research endeavour. 

The document will indicate the participant’s ability to cease involvement without any recourse should they be put in harm’s way. 

To mitigate the risk of confidentiality, each participant has the right to withdraw in this study without harmful consequences should 

they feel uncomfortable in answering personal questions and sensitive interview questions. Also, the participants will not receive 

any monetary benefits from this study.  

The video recording files of the online interview are going to be stored in a private Google Drive and will be deleted after two 

years. Moreover, in case of a possible use of the data gathered, the participants’ right to refuse future storage and use in future 

study is going to be acknowledged. The treatment of the data collected will be in accordance with Republic Act 10137 or that Data 

Privacy act of 2012, including its implementing rules and regulations. The participants are also going to be informed that this study 

may be presented in a forum or published in a journal. Prior to making this study available to the public, each participant can opt 

to receive a summary of the results.  

The investigator has no coexisting personal, financial, political, and academic interests aside from achieving the objectives of this 

study. Also, the researcher is going to seek approval from Holy Angel University-International Review Board prior data collection. 

4. Findings 

Participants talked about their individual experiences with the distance learning modality. In light of the COVID-19 Pandemic’s 

impact, particularly on education, colleges, and universities around the world must address the educational needs of the students 

during this crisis. The study focused on the strategies and challenges of teachers who have been teaching Oral Communication for 

three years and have received a verbal rating of excellent in the past three academic years. For triangulation, students from Oral 

Communication classes who are 18 years old and above were also interviewed in a Small Group Discussion. Oral Communication 

Learning Maps were also requested from the institution to be analysed. The following themes emerged from coding, document 

analysis, and focus group discussions. 

 

4.1 Strategies that the teachers used in teaching Oral Communication in online distance learning; 

A. Synchronous: 

Theme 1. Complex Questioning 

One theme from the study’s results was the importance of asking complex questions in promoting student learning in the 

synchronous modality. The theme of “complex questioning” encompasses teaching strategies that rely on effective questioning 

and class sharing in teaching during synchronous classes. The findings showed that teachers who utilized various questioning 

techniques and encouraged class participation and sharing of ideas could effectively engage and challenge their students, resulting 

in higher levels of learning. These are evident in the quotes of the participants, such as: 
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“I am the type of teacher po kasi who always ask about their experiences, about their life, about how they 

perceive things.” – TP1 

“…sir through a simple question yung simple sentence ng question nila sir I will definitely know if they are 

using and applying our lessons. [sir, through a simple question, from their simple asnwers, I will definitely 

know if they are using and applying our lessons]” – TP2 

“I asked them to speak in English. The basic pronunciation their diction, their pitch is being watched in class, 

so, as harsh as it may sound, that  particular practice enables them to be comfortable with the language.” – 

TP5  

“I actually ask them about situations where they can perform or apply the concepts and skills that we have 

discussed.” – TP3 

The same is found true in the documentary analysis. The giving of pre-assessment activities was evident across different learning 

maps used by the teachers. Parallel results from coding the responses of students during the SGD also support this theme: 

“… after discussing, uh she would ask us a question about the presentation– VLS 

“Ano po pag tahimik po yung klase dun po siya tatawag ng mga students na kung sino po sasagot sa mga 

questions na pinapatanong ni ma’am para po magising yung ibang students and yun po. [When the class is 

silent, she would call on students for recitation to make the class participative]” – JMD 

“…nirerelate niya po sa kung ano po yung mas applicable po samin sa age po namin para po mas makarelate 

po kami and mas marami po yung magshare nga ideas nila. [She relates the lessons on things we can relate 

to so we can easily share our ideas]” – MD as agreed by PAR 

This theme was named “complex question” because, in Oral Communication, a complex question is a fallacy committed when 

someone asks a question that presupposes something. In this case, teachers would ask the students questions, not just to check 

their understanding or to make them share their experiences, but also to allow them to speak in English.  

Asking complex questions is helpful to students because it provides opportunities for them to actively process and apply their 

learning. This finding aligns with previous research indicating that effective questioning and class discussion can promote deeper 

understanding and critical thinking in students. To build knowledge, encourage student engagement, and enhance students’ 

cognitive growth, teachers regularly utilize elicitation in classroom interactions and instructional speech (Nathan and Kim, 2007, p. 

6). Teachers also use this theme to get students’ attention during synchronous sessions whenever they feel like they are getting 

bored. Teachers also use this strategy to encourage students to practice speaking the English language so they can be better at 

using it. As a result, instructors may keep track of students’ development, including how they utilize words, apply grammatical 

rules, and enunciate words (Usman, et al., 2018).  

Theme 2. Maximizing Online Platforms 

Another theme that emerged from the results of the interviews was the value of using a variety of online platforms in the 

synchronous modality. This theme summarizes using different online platforms such as e-learning, websites, videos, and even 

social media sites. Findings from the interviews and the documentary analysis of the learning maps revealed that teachers often 

employ various tools and platforms, such as video conferencing software, online discussion boards, and collaborative documents, 

to support students’ learning. Their responses state: 

“For online for synchronous kase sir in oral communication of course via Google meet po yan. [For online 

synchronous sessions in Oral Communication, we use Google Meet]” – TP2 

“I am also posting video presentation sir, video presentations from YouTube” – TP2 

“Then once I post the announcement  there activity or whatsoever I’ll tell them, I’ll remind them po sa Group 

chat namin “oh I posted this” para for me to note it po [After I post an announcement, I will remind them that 

I posted something through our Messenger group chat]” – TP2 

Teachers employing this strategy are also more successful at engaging and supporting their students. As the students’ responses 

state the following: 
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“…sinesend niya po yung ppt ng lesson namin para po sa next meeting po namin meron na po kaming... uh 

meron na po kaming konting alam sa idi-discuss ni ma’am [X]. [She sends the ppt of her lesson so we can 

have ideas on our nect session]” – JMD  

“…after the discussion sir, uhm nagpopost po si ma’am [X]  ng key takeaways po. [After the discussion, Ma’am 

[X] would post discussion boards for our takeaways]” - PAR 

During the pandemic, everything migrated to the online world, which is why teachers found it very useful and convenient to deliver 

instructions through different online platforms. During their synchronous session, teachers would use video conferencing tools 

such as Zoom or Google Meet to discuss lessons in Oral Communication as if they were discussing them face-to-face. Teachers 

have mentioned that they would scour the internet to look for online teaching materials that would enhance students’ 

communication skills. These materials would range from various online texts and videos from YouTube that the students would 

then use to reinforce learning. Educators also use different social media sites, such as Messenger, to give specific task instructions 

to students. Teachers found this very convenient in reiterating instructions and addressing concerns and questions from students. 

Teachers’ use of multiple online platforms is helpful to students because it allows for a more diverse range of content and 

information. E-learning resources were crucial during this epidemic to support schools and institutions in promoting student 

learning when closed (Subedi, et al., 2020). A few private institutions in the north of Iraq have adopted Zoom as a regular 

teleconferencing platform as an alternative to in-person instruction since it became popular among educational groups, notably 

during the COVID-19 pandemic (Holloway, Johnsen, & Syrbu, 2020). Most universities have been slowly using technology to aid 

teaching and learning through learning management systems for schools, such as Moodle and Blackboard (Mbunge et. al., 2020). 

This also aligns with prior research suggesting that multiple online platforms can increase student learning and participation (Khan 

et. al., 2022). One reason for this finding is that using different online platforms can provide students with multiple methods for 

learning and engagement, as explained by the teacher participants. Additionally, various online platforms can give teachers more 

flexibility and options for delivering content and facilitating student learning. Teachers must be present on multiple platforms to 

post content, answer questions, and engage in real-time discussions with students. This strategy provides a more personalized 

learning experience for their students than they could if they were limited to just one platform. 

Theme 3. Attention Check 

Getting students’ attention and checking if they are still listening to the discussion is one of the themes found in this study. This 

theme was evident in interviews as the teachers reported encouraging students to take notes during synchronous learning sessions, 

view recorded or online videos, or watch and listen to their fellow learners. The responses of the teachers range from: 

“Bago pa natin ma-enhance yung speaking or yung oral skills nila sabi ko it's essential na marunong din tayo 

mag enhance or mag develop ng listening skills na natin. [Before we can develop our oral skills, we should 

develop our listening skills]” – TP3 

“Actually, during synchronous sessions my students are required to have a note or a paper kung di naman 

paper pencil or notepad [Actually during synchronous session, my students are required to have a notepad]” 

– TP1 

“I do the typing test. Sometimes I ask students to type one if they’re still active. Type Type 2, um, if they’re 

answers, no. Type one if their answer is yes. So  that’s a basic check-up if they’re still with me during the 

lesson.” – TP5  

Similarly, the documentary analysis showed that many of the study's teachers used visual aids, such as slides or videos, to help 

students focus on the lessons. Students also noted this strategy in their responses such as: 

“Before the discussion po nirerecap po namin yung mga before po namin na mga powerpoint or lesson po ni 

ma’am. Then kung ano po yung sasabihin na importante na sasabihin ni ma’am hinahighlight po bamin or 

nagtetake down notes po kami. [Before the discussion, we would have a recap of the previous lesson. Then, 

our teacher would mention important terms to highlight or take note]” – PAR  

“same lang din po and sometimes po from time to time chinecheck po ng teacher namin while discussing if 

we are taking notes po. [From time to time, our teacher would check our notes]” - MD 

Students and teachers have mentioned that online distance learning is much more exhausting than face-to-face classes. It is even 

more challenging to focus on the discussion, especially if you are in front of a gadget that can also be a barrier to listening. That 

is why teachers had to find a way to get the students’ attention during synchronous discussions. Teachers would require the 

students to turn their cameras on to ensure they are present and listening to the discussion. Likewise, teachers have also mentioned 
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that they have been working on their presentation to be aesthetically pleasing so the students would be more interested in the 

discussion. Activities such as reviewing the previous lessons and requiring students to jot down notes would make the students 

listen attentively. When the students could not open their cameras, a teacher thought of an innovative way to check if the students 

were still listening. The teacher would ask the students to type in “1” if they are still attentive and “2” if they feel exhausted.  

The importance of checking the students’ attention as a teaching strategy in synchronous learning can be because this method 

can help students to actively process and engage with the material rather than simply passively listening to the teacher. This active 

engagement may lead to better material retention and increased motivation and engagement on the part of the students. Other 

studies have found that note-taking and visual aids can be effective teaching strategies in synchronous learning environments. A 

study by Bagila et. al. (2019) found that using visual aids in synchronous learning sessions was associated with improved student 

engagement and retention of material. The current study’s findings have implications for teachers looking to improve their 

teaching strategies in synchronous learning environments. Encouraging students to take notes and using visual aids can improve 

student retention and engagement with the material. Teachers need to consider these strategies when planning and delivering 

synchronous learning sessions. 

Theme 4. Group Communication 

Group communication refers to group work and collaborative activities as teaching strategies to engage and motivate students in 

a synchronous learning environment. The theme emerged from the interviews with the teachers as they stated how they nurture 

peer learning through debates, incentivize good practice, and promote collaborative work through various group works. The 

responses present this as follows: 

“Yes peer learning so sometimes I do group them, ginugroup ko naman sila so doon sa grouping na yon 

magiging creative sila. [Yes, peer learning, so sometimes I do group them so they can be creative]” – TP3 

“What I prefer is letting them collaborate with one another. So instead of competing with one another, I let 

them work with their groups and then just like what I’ve mentioned with the previous questions.” – TP4  

“These discussion boards  ask them to answer certain prompts that I provided in the instructions, but I also 

asked them to interact  with their classmates by liking, commenting, replying on other classmates answers.” 

– TP5 

The learning maps from the documentary analysis also present similar findings as debates and levels advocated in 

some teachers’ learning maps. 

Group communication is a term in Oral Communication that refers to any verbal and nonverbal interaction between a group of 

thee to about 20 persons. This teaching strategy in synchronous learning allows students to actively participate and engage with 

the material rather than listen to the teacher. Using this strategy, students are made to realize the importance of listening. During 

the course, students are taught to listen before they can be influential speakers. In this case, students are asked to listen to their 

classmates when answering questions in class because they can learn from one another. Students must also interact with their 

classmates’ answers in posted discussion boards by liking, sharing, and commenting. In this way, they share their ideas and expand 

their knowledge with their classmates. 

Moreover, students can learn from one another and acquire more practice using the target language by working in small groups 

(Rosadi, et al., 2020). According to studies, social support is crucial for students to succeed in the classroom. Students can engage 

in an interactive learning environment by working in groups. Learners’ social and linguistic skills might grow thanks to this 

engagement. Students actively participate in the group project, gain confidence, and take ownership of their own learning. Working 

together is advantageous and efficient because it allows students to communicate meaningfully in the target language and get 

constructive criticism from their peers that they can utilize to advance their learning Maxammadjonova (2022). Mercer (2019) 

presented this matter and stated that this active engagement leads to better retention of the material and increased motivation 

and engagement on the part of the students. Incorporating collaborative activities and friendly competition can effectively engage 

and motivate students in synchronous learning sessions. It is important for teachers to consider these strategies when planning 

and delivering synchronous learning sessions. 

Theme 5. Becoming an Effective Communicator 

Becoming an effective communicator refers to group performance tasks, simulation, and different ways to practice being an 

effective speaker. The theme emerged from the interviews with the teachers as they stated how they give students various 

performances to practice their oral communication skills. The responses present this as follows: 

“Yes peer learning so sometimes I do group them, ginugroup ko naman sila so doon sa grouping na yon 

magiging creative sila.” – P3 
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“What I prefer is letting them collaborate with one another. So instead of competing with one another, I let 

them work with their groups and then just like what I’ve mentioned with the previous questions.” – P4  

“We’re going to simulate business. We uh business  presentations as well” – TP4 

“…mga role playing that’s one kase I always make sure that in my class for one hour. [Role playing, that is 

one activity I ask them to do in an hour]” – TP2 

The learning maps from the documentary analysis also present similar findings as different performance tasks in some teachers’ 

learning maps. 

Assessment in oral communication needs many performance tasks. Since this course is focused on enhancing the students’ 

listening and speaking skills, teachers have been giving different performance tasks to students that would enable them to practice 

the skills they need to become good communicators. These performance tasks ranged from role-playing, where students were 

sometimes asked to apply a concept from oral communication to a particular scenario, simulations, where students would simulate 

a product endorsement or business proposal depending on the context of their strands, and reporting, where students would act 

as if they are the teachers of the class, they would be given a topic in oral communication. They would have to discuss it as if they 

were the teachers. In these tasks, students are expected to showcase their skills in communication, both verbal and non-verbal. 

Typically, students would perform these tasks in front of their classmates, but depending on the situation, students can also record 

themselves and submit the video to the teacher. Moreno-Guerrero (2020) mentioned that role-playing had been established in 

recent years as a very useful technique to adopt in any field, with a specific focus on its application in education by many authors. 

This is due to the emergence of active pedagogies and the active role of students in their learning. 

B. Asynchronous 

Theme 1. Intrapersonal Learning 

Intrapersonal learning is a teaching strategy allowing students to take charge of their learning process. This approach allows 

students to be more actively involved in their education, as they are given the freedom and responsibility to choose what they 

want to learn, how they want to learn it, and when they want to learn it. During the interviews with teachers, several emphasized 

the use of self-directed learning in asynchronous learning modalities in activities such as advanced reading, self-practice, and self-

check, among others. The responses state the following: 

“I am actually uhm providing them some videos, links wherein they could actually do their advance reading 

and youtube videos po to enhance their knowledge and their communication skills po while they are not 

around.” – P1 

“Walang araw na hindi ako nagpost sa kanilang ng instructions, any instruction or and again a supplementary 

learning materials. [There is no day that I did not post an instruction, or supplementary material].” – P3 

“Self-checks and self-recordings prove to be beneficial in checking whether the students are able to retain and 

practice what was taught in the virtual classroom.” – P5  

“I provide them with resource materials. Did that [so] they can check during their free time so that they can 

learn and discover things on their own.” – P5  

Students also shared how teachers encourage them to self-study during asynchronous learning: 

“She reminds us and she constantly reminds us kapag nagmimeet po kami again sa meet and sometimes po 

nagbibigay narin po siya ng deadlines sa mga asynchronous key takeaways po na pinapagawa niya para po 

sure na magpaparticipate po lahat. [She constanly reminds us during meetings regarding deadlines to make 

sure everyone participates]” – MD as agreed by PAR, VLS 

“Usually po yun po yung mga activities po na pinapagawa niya yun po yung parang shineshare po namin 

yung.. kinocombine po namin yung mga idea namin and yung nga natutunan namin sa lesson para po 

malaman niya kung naaapply po namin and alam po namin siyang iexplain on our own kung ano po yung 

natutunan namin yung asynchronous po. [Usually in our activities, we would combine our ideas to the lessons 

for her to know if we can apply and explain what we learned]” – MD as agreed by VLS, PAR 

“They are asking us on the stream po for what are our learning takeaways are then magcocomment po yung 

mga kaklase ko tapos po pwede po namin basahin yung mga sagot ng mga kaklase ko and yung mga sagot 

po namin. Ganun po. [They are asking us on the stream about our takeaways and then we could also read 

our classmates’ answers and comment on them]” – VLS  
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Such is also evident in the documentary analysis of the learning maps. Intrapersonal is a type of communication with the self; in 

this sense, students get the opportunity to take charge of their learning. Giving activities such as posting PPTs, quizzes, and writing 

activities are found to be the most common strategy in the asynchronous setup. The teachers mentioned that during their 

asynchronous sessions, they would make their students watch a video from YouTube, then ask them to assess the speaker in the 

video. In that way, the students would know what good qualities they can adopt from the speaker to apply to themselves. Aside 

from that, teachers would also provide pre-recorded discussions so students can use them as supplementary materials for 

reviewing the previous lessons. During the asynchronous session, teachers would be active in giving instructions to students using 

different platforms. Also, teachers would use this time to remind students of their missed activities or due dates. 

Studies have found that self-directed learning can be an effective teaching strategy in asynchronous learning environments. 

Students generally access course materials on their own time and complete assignments as long as deadlines are met, even when 

the teacher or instructor gives study materials in various formats (texts, videos, tasks to complete, recordings). Asynchronous 

remote learning techniques include self-paced lesson modules, lecture notes, virtual libraries, and pre-recorded lectures. Online 

forums, audio or video content, and references to online sources most of the time, students work on their own course materials 

and only sometimes email or use social media to contact their lecturers. The main advantages of this kind of education are its 

flexibility, timeliness, and price (Rigo, Mikus, 2021). The study by Geng et. al. (2019) found that students who were given the 

opportunity to engage in self-directed learning activities had higher levels of motivation and engagement. Self-directed learning, 

in its broadest sense, refers to the process by which individuals, with or without the assistance of others, take the initiative to 

diagnose their learning needs, formulate learning objectives, identify human and material resources for learning, choose and 

implement appropriate learning strategies, and assess learning outcomes (Geng et. al., 2019). 

Providing the necessary support can effectively incorporate intrapersonal learning into teaching strategies and enhance the 

learning experience for the students. The findings of this study suggest that intrapersonal learning can be an effective teaching 

strategy in asynchronous learning modalities, as it allows students to take charge of their learning process, fosters critical thinking 

skills, and creates a more personalized and engaging learning experience.  

Theme 2. Communicator’s Tasks 

The theme “communicator’s tasks” refers to activities involving students creating written or oral presentations or demonstrating 

their understanding or skills through performance. The interviews with the teachers showed that these tasks are often used to 

engage students in the material and allow them to apply their knowledge more authentically and creatively. Their responses are 

as: 

“Right after watching or right after the advance reading, every now and then po, meron po silang output 

either oral, a video presentation or a reflection or essay po.” – P1 

“sometimes I would ask them to create scripts of the scenarios that they’ve created na yun ang gagamitin 

naman for their videos. [Sometimes I would ask them to write scripts for the scenarios they have created which 

was used for their videos]” – P3 

“Having presentations or recording themselves, doing or performing oral communication skills and also 

pronunciation practice. They film them themselves are pronouncing words and also.” – P4  

“They are a task to record themselves and then submit it to me so that I can check and the score their 

understanding and absorption of the lesson.” – P5 

It was also similarly found in the learning maps during the documentary analysis conducted. The learning maps show writing and 

performance activities that ranges from oral presentations, demonstrations, essays, or reflections. Students further confirmed this 

as they stated: 

“Parang basehan narin po nila ng pag ano yun may ginagawa sa essay. [It is like their basis about when we 

write our essays]” – WS 

“…nagbigay po ng activity yung teacher namin like gagawa po kami ng sarili naming model of 

communication po [The teachers gives activities like creating our own model of communication]– JMD 

This theme was named “communicator’s task” because the tasks given to students would help them become effective 

communicators at the end of the course. These would range from written tasks that would elicit students’ understanding of the 

material posted; discussion boards in which students would have to post their takeaways from the previous discussion; group 

works; and video submissions.  
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As Strelan et. al. (2020) described, performance tasks provide students with opportunities to actively process and apply their 

learning, enhancing retention and comprehension. Additionally, the use of writing tasks can help to foster critical thinking and 

creativity, as students must synthesize and apply their knowledge to complete these tasks (Aloni & Harrington, 2018). These 

activities and tasks can be particularly valuable in the asynchronous modality, where the lack of real-time interaction can make it 

more challenging to engage students and facilitate deeper learning. These findings can provide insight into what works well with 

different types of students with different learning styles. By allowing students to express themselves and apply their knowledge 

creatively and authentically, these types of tasks can help to foster critical thinking skills and encourage students to take a more 

active role in their own learning. 

Theme 3. Receiving Feedback 

Receiving feedback refers to the information or guidance provided to students on their performance or progress to help them 

improve and learn. The theme was derived through interviews with teachers, who emphasized the importance of providing timely 

and consistent feedback to their students to promote learning and engagement. The use of feedback through online platforms 

was a common practice in the asynchronous learning modality as stated in the following quotes: 

“I actually cater or addressing their concerns directly wherein most of the time I do provide it for them but at 

the same time after me providing what they need its their time to reflect.” – P3 

“I constantly remind them of the due dates that they have, and also the assignments and activities that they 

have online, so then they won’t miss any.” – P4  

“They are usually asked of the things that they could improve on or things that they could retain which is an 

essential step called feedbacking.” – P5  

Students also expressed similar observation of their teachers how they consistently provide instructions and checkups on them. 

The responses follow: 

“Ma’am [X] tells us that she would post an activity or a question. If no one answers the next meeting she would 

tell us that we need to answer it again before she start the discussion po.” – VLS 

“She reminds us and she constantly reminds us kapag nagmimeet po kami again sa meet and sometimes po 

nagbibigay narin po siya ng deadlines. [She constantly reminds us during meetings about due dates of 

activities]” – MD 

“nagcocomment po kami sa stream or minsan po nagaano po kami sa group chat namin na nagbibigay po 

kami ng idea sa isa’t isa. [We would comment on the stream or sometimes we would send queries using our 

group chat]” – JMD  

In light of these findings, it is clear that consistent feedback is a crucial teaching strategy for promoting learning and engagement 

in the asynchronous learning modality. By providing timely and specific feedback on student activities, teachers can help build a 

sense of community and support among their students and foster a sense of autonomy and responsibility. The guided discovery 

teaching method aims to help students acquire the foundational concepts of science and enhance their performance. Richards 

and Schmidt (2002) assert that guided discovery is an effective strategy for learning by doing because it offers a solid foundation. 

According to Bruner (1960), guided investigation increases students’ achievement. However, an unguided discovery has often been 

found to be unproductive (Mayer, 2004). Research indicates that guided discovery is more successful than discovery-based practice 

(Mayer, 2004, p. 18). In guided discovery, students engage with their environment by investigating and manipulating items, 

debating issues, and conflicts, or carrying out experiments (Ormrod, 1995). Additionally, consistent feedback can help to improve 

student academic performance and reduce the perceived isolation often experienced in online classes (Gopal et. al., 2021). It is 

important for teachers to consider the role of feedback in their teaching practices and to make an effort to provide consistent 

feedback to their students to support their learning and engagement. 

Theme 4. Virtual Attendance Checking 

Virtual attendance checking refers to the innovative ways of teachers in checking the attendance of students during asynchronous 

sessions. The theme was derived through interviews with teachers, who found a new and meaningful way to check the attendance 

of their classes.  The use of this theme was a new practice in the asynchronous learning modality as stated in the following quotes: 

“Let’s  say for example In checking the attendance they need to create a video or  send an audio recording 

doing a particular activity.” – TP1 

“so the session usually  starts with the checking of the attendance, the orientation on the tasks or activities 

assigned to the  students.” – TP5 
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This theme is an innovative way to check students’ attendance during the asynchronous session. Since teachers cannot employ 

the usual roll call or call of the names during asynchronous, they have found a new meaningful way of doing so. This requires the 

students to record themselves while stating their key takeaways from the synchronous discussions and sending it to their group 

chat in a messaging app.  This not only helps the teachers keep track of the student’s attendance but also helps them monitor the 

acquired knowledge of students.  

4.2 The Challenges of Teachers in teaching Oral Communication through Online Distance Learning; 

A. Synchronous 

Theme 1. Technical Barriers 

The technical barriers are an inevitable challenge the teachers identified in the study as impacting the usage of their online teaching 

strategies. These technical barriers include power interruptions, internet connection issues, software maintenance, and gadget 

problems. According to the interviews, these barriers can make it difficult for teachers to use their strategies in teaching during 

synchronous sessions. These disruptions manifest in various ways, such as slow loading times, intermittent disconnections, or 

complete loss of connection. Teachers describe it in the following responses: 

“I  would say for like within three months we can only experience it once one maintenance  every one every 

three months.” – TP4  

“So, sometimes when Q & A happens na or the recitation happens na. Hindi ko na naririnig yung bata ng 

maayos. Hindi ko na naririnig na, or sometimes naputol na talaga yung [connection ng] bata at all… 

[Sometimes during recitation, I would not hear the student clearly because of the connection]” – P4  

“I think sometimes it would be dysfunctional gadgets. Bakit ko nasabi yon?  Kase, overused and cellphone, 

overused yung gadget, yung laptop for the whole day. [I think sometimes it would be the dysfunctional gadget. 

Why did I say that? It is because the gadget is overused. My laptop and cell phone are being used the whole 

day]” – TP3 

This finding was further supported by the statements of students in focused group discussions, who reported that unstable internet 

connection can be frustrating and can interfere with their ability to focus and learn. Their statements follow as: 

“Main problem po is connection po yun lang naman po ang problem sa ano po. Minsan po Mahina minsan 

po nawawalan ng koneksyon si mam po. [The main problem is connection. Sometimes the teacher would lose 

her internet connection]” – VLS as agreed by WS 

“Uh, internet connection lang po talaga yung nagiging problem especially po if ginagamit na po yung google 

meet. [Internet connection is the problem especially if we would use Google Meet]” – MD as agreed by JMD, 

VLS 

A barrier in communication is a term used to describe something or someone that hinders a communication process from being 

successful. These barriers hinder the teachers’ success in using the mentioned strategies. One of the significant barriers is technical 

barriers. Teachers have mentioned their difficulties in teacher when they experience fluctuating internet connection. One teacher 

talked about her experience when asking students questions; she would not understand their answers when they unmuted their 

microphones because of their weak connection. Moreover, teachers could not check nor validate the students’ non-verbal cues if 

they could not and would not open their web cameras. Aside from these, power interruption and system maintenance are also 

problems for teachers in utilizing their strategies in teaching Oral Communication online because these prohibit them from 

conducting synchronous sessions. 

A lack of technology infrastructure and other issues, such as the significant percentage of students from lower-income households 

who cannot afford the internet and gadgets for online education, prevent many developing nations from providing entirely online 

education. Some studies have gathered evidence in this regard, including the lack of good internet bandwidth and electric devices, 

lower participation due to isolation and less interaction in online classes in Nepal (Surkhali & Garbuja, 2020), the poor internet 

connection of rural students in Malaysia (DeAlwis & David, 2020), the lack of internet connectivity in rural areas, and the 

incompatibility of 4G for live streaming (Harsha & Bai, 2020). In a related study by Chung et. al. (2020), it was found out that issues 

in connectivity had become a major cause of academic dissatisfaction and low motivation among learners. To address this 

challenge, teachers should consider providing students with alternative methods for accessing course materials and engaging in 

class discussions or considering alternative modes of instruction when these barriers are present. By doing so, instructors can 

effectively support student learning and success in the synchronous modality. 
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Theme 2. External Barriers 

External barriers refer to different factors that affect teachers’ teaching strategies during synchronous discussions. External factors, 

such as the students’ environment at home, time constraints, and difficulty establishing rapport, can significantly affect the use of 

strategies during the online modality. Their responses describe the challenge as follows: 

 

“I wanted to have performance task say for instance as much as I want a performance task real time. I cannot 

kase nga  we just have limited time. [I wanted to have performance task say for instance as much as I want a 

performance task real time but  I cannot because  we just have limited time.]” – TP3 

 

“Alam naman natin sir na mahina na ang mag  establish ng report when it comes to synchronous [We all know 

that it is really difficult to establish rapport during synchronous]” – TP4 

 

“Environment, especially in my case it’s very loud, particularly kase po yung kwarto ko kalabas mo daan na po 

kase siya [Environment, especially in my case, it is very loud because my room is adjacent to the highway].” – TP1 

 

The teachers have mentioned this barrier, which significantly affects their synchronous teaching strategies. One of the factors is 

their home environment; some teachers talked about their working spaces at home being loud and not conducive to teaching and 

learning; building rapport among students became a considerable problem because of the online setup, and this also affects 

student participation; teachers have also mentioned that they were not able to have their students perform their tasks real-time 

because of time constraints. During pre-pandemic, all performance tasks were done in-person, but since time has become a 

problem during the online modality, teachers and students were forced not to have tasks done live. 

 

Low participation in activities during online learning modalities has been a prevalent issue among students, particularly during the 

pandemic, as described by Alawamleh et. al. (2020). This can be attributed to various factors, such as lack of motivation, difficulty 

in adapting to the new learning environment, and technical challenges. Excessive workload is the underlying issue on this. It seems 

the students are not lacking, but the activities are simply too much for their capacities. The findings of the study highlight the need 

for more effective strategies to engage and motivate students during asynchronous learning. This may include the use of interactive 

and collaborative learning activities, as well as simplifying and reducing the repetitive tasks. The low turn-in rates and participation 

in activities during asynchronous learning demands the need for a more comprehensive approach to addressing the challenges of 

online learning. Addressing the underlying issues that contribute to low turn-in rates and participation can help educators and 

educational institutions create a more effective and engaging online learning experience for all students. 

 

B. Synchronous and Asynchronous 

Theme 1. Digital Literacy 

Digital literacy refers to the teachers’ inability to effectively use technology and digital tools due to limited knowledge and skills 

to manipulate them, including online learning platforms used by schools. Teachers described their digital literacy as knowing the 

basics of manipulating gadgets and software. The responses of both teachers and students range from: 

“I do not know how to navigate properly the google classroom and meet. Everything is new to me so ayun po 

dun lang po nagkakaproblema. [I do not know how to navigate properly the google classroom and meet. 

Everything is new to me so that is where I would experience problems]” – P1 

“So I know basic or downloading of videos. I know basic  playing of videos or playing of recorded materials.” 

– TP5 

“Meron din po mga times na dumodoble yung question  ayun po. [There would be times that the questions is 

my exams are going to be doubled]” – TP1 

Teachers have mentioned that their digital literacy is knowing the basic manipulation of gadgets, software, and other online 

materials. This led them to stick with what they knew and hindered them from finding more innovative ways to teach online. 

Teachers mentioned that during the onset of the pandemic, they had a hard time posting announcements and committing minor 

errors in deploying online exams. This is also evident in how teachers created their modules, presentations, and other teaching 

materials, which they described as not visually pleasing. They also had significant difficulties in finding the right and valid online 

materials.  

The importance of digital literacy in student success in online courses has been identified in previous research, such as the study 

by Inan Karagul et. al. (2021) that investigated students’ digital literacy during online learning and found that students with strong 

digital literacy skills tend to perform better academically in online courses, while those with lower digital literacy skills tend to 
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struggle more. The need for more flexible and adaptable online learning platforms, ongoing professional development and support 

for teachers, resources, and support for students to develop digital literacy skills are essential. Additionally, addressing equity 

issues related to access to technology, and conducting more research on the effectiveness of online learning approaches must be 

addressed. Promoting communication and collaboration among stakeholders could potentially help in this cause. These issues 

highlight the need for a holistic and comprehensive approach to addressing the challenges of online learning for students and 

teachers alike. 

Theme 2. Validity of Assessments 

A theme that emerged in synchronous and asynchronous discussions, identified as a significant challenge by teachers during the 

interviews, was the validity of assessments during online learning. Validity of assessments as a challenge refers to the uncertainty 

of teachers whether students do outputs, the tendency for cheating, and plagiarism, to mention some. The exact quotes of the 

teachers are as follows: 

“Teachers could not measure and monitor if students are cheating ayun po di po namin sila syempre nakikita 

oo naka on cam sila pero malay ba namin kung may kodigo sila may hawak ba sila sa tabi nila. [Teachers 

could not measure and monitor if students are cheating. Yes, they have their cameras on, however, we still do 

not know if they have notes with them]” – P1 

“I don’t have the power to see, I don’t have the power to know na malaman kung sakanila ba galing yung 

answer. Or yun din sa submission of activities on time I think. [I don’t have the power to see. I don’t have the 

power to know if the answer really came from them or if they are the ones who did their activities]” – P3  

“I am receiving inputs or submissions that are plagiarized directly from the internet they were not even 

paraphrased but they are really plagiarized word for word.” – P4 

“But sometimes for me it is not really assured. If there is, there is not a chance of cheating, especially if you 

are not really seeing the student face to face.” – P5 

The findings of the focus group discussion with students also provided additional evidence for this theme. Students personally 

shared instances where a classmate engaged in academic dishonesty. When asked if there are instances where teachers check the 

authenticity of their recitations, the responses are as follows: 

“meron po akong isang kaklase na nag search po siya then binasa niya po yung sa Google. [We have a 

classmate who used google to search for answers]– PAR, as supported by JMD 

“(Referring to plagiarizing answers from Google) sa asynchronous po nagagawa po naming magsearch so 

kahit po sa synchronous nakakagawa po kami ay nakakapagsearch po kami especially sa mga pinapagawa 

niyamg activities. [We could search during synchronous or asynchronous especially in doing the activities 

given to us]” - JMD 

This was a significant problem among all teachers who participated in this study. Teachers mentioned their difficulty in monitoring 

dishonesty among students during assessments. Moreover, most activities in Oral Communication are to be done face-to-face. 

Still, because of the pandemic, teachers found it challenging to deploy some performance activities to students because they are 

limited by the online modality, making them question the validity of these tasks. Aside from that, exams are automatically checked 

during the online modality, which becomes a problem for teachers because they would have to check and verify if there are 

answers from students which can be considered correct. However, this is not an isolated case. A significant difficulty frequently 

brought up was “lecturers’ lack of understanding and confidence in employing technology to address language issues.” The study 

by Surahman & Wang (2022) found that cheating and plagiarism were significant concerns in online learning environments and 

suggested that urgent adjustments to the design of online learning and assessments are necessary. 

In online learning, valid assessments are crucial for ensuring that students are not cheating or plagiarizing and that the results of 

assessments accurately reflect the student’s understanding of the material. The implications of these findings are significant for 

educators and school administrators. Ensuring the validity of assessments is crucial for accurately assessing student learning and 

providing meaningful feedback. Without valid assessments, it is challenging to accurately determine student progress and identify 

areas for improvement. Therefore, it is essential to address the challenges teachers face in ensuring the authenticity of online 

assessments. This may involve implementing additional safeguards such as parent-proctored examinations, plagiarism detection 

software, and providing resources and support for teachers to assess student learning in an online setting effectively. 
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4.3 A Proposed Training Program to directly Address Challenges Experienced by Teachers 

This training program is being proposed because the study found that teachers experience significant challenges in using different 

strategies when teaching Oral Communication using online distance learning during the pandemic. This training program aims to 

help teachers how to address different challenges and better utilize strategies when teaching Oral Communication. 

In light of the study’s findings, the first session shall engage our educators to better understand online instruction as a 

complementary strategy for the virtual mode of instruction within the context of their institution. We shall discuss how technical 

barriers should be addressed by educators while teaching. Moreover, educators will be trained to manage their time teaching 

online distance learning and building rapport among students. To address these concerns that emerged in the study’s results, it is 

proposed that the teachers should have training regarding the following: Addressing Technical Issues during the Virtual Mode of 

Instruction; Managing Environmental Barriers in Online Teaching; Preparing Time Efficient Speaking Activities; and Building Rapport 

Among Students in the Online Modality.  

The virtual mode of instruction shall remain our primary mode of instructional delivery, with the continuous implementation of the 

five enrichment strategies of Complex Questioning, Maximizing Online Platforms, Attention Check, Group Communication, and 

Becoming an Effective Communicator. 

The second session will focus on developing the following: Utilizing appropriate technologies in a Virtual Mode of Delivery, 

Designing visually pleasing teaching materials for Gen Z Learners, Creative Ways of Designing PowerPoint Presentation and 

Modules, Effective Ways of Localizing Valid Teaching Materials, and Different Online Authentic Assessments. This session shall 

address the challenges experienced by teachers, such as digital literacy and the validity of assessments, which are found in the 

study’s results. 

4.4 Reflexivity 

The researcher is also a teacher who has been teaching Oral Communication for four years now. He has practiced giving his 

students their needs and interests throughout his teaching career. The investigator has no coexisting personal, financial, political, 

or academic interests aside from achieving the objectives of this study. The welfare of the participants was considered in all stages 

of this research. Hence, the investigator conducted online rather than in-person interviews to protect the participants from 

contracting any virus. Moreover, the researcher sought the approval of the HAU-IRB for the ethical consideration of the research. 

The investigator made sure that the participant would not be named, nor will they be outed to the public for confidentiality. Some 

themes were not included in the final paper because data could not be triangulated. The investigator found it very interesting, 

although tiring, that most of the participants in the study experienced mostly the same things. 

The following is a summary of the study’s findings and results: 

1. On the one hand, the following themes emerged as the participants’ strategies during synchronous – Complex 

Questioning, Maximizing Online Platforms, Attention Check, Group Communication, and Becoming an Effective 

Communicator. On the other hand, the following themes appeared as the participants’ strategies during 

asynchronous sessions – Intrapersonal Learning, Communicator’s Tasks, Receiving Feedback, and Virtual Checking 

of Attendance. 

2. The participants mentioned the obstacles they experienced while using the strategies mentioned. These obstacles 

are – Technical Barriers, External Barriers, Digital Literacy, and Validity of Assessments. 

3. To overcome these barriers, a proposed training program for teachers will be helpful to ensure effective student 

learning. The challenges will serve as the basis for the planning of the training program. 

5. Conclusion 

The following are the conclusions drawn from the findings: 

 

1. It is sufficient to say that during online distance learning, teachers applied similar strategies to what they were used 

to doing during the pre-pandemic. Teachers did not widely explore innovative teaching strategies because of their 

digital literacy.  

2. The urgent challenges that the participants faced in implementing online distance learning are encouraging and 

should be handled in the right way to prioritize the needs of the learners. The participants experienced different 

challenges that hindered them from utilizing different strategies during the online modality.  

3. The themes that came from the insightful sharing of the selected participants, which demonstrated various challenges 

and difficulties, confirmed that there must be sufficient training for teachers in online distance learning to ensure the 

effective delivery of instructions and lessons. 
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5.1 Recommendation  

In light of the findings, conclusions, and outcome of the study, the following recommendations are made for consideration: 

1. The proposed training program for teachers should be used to allow them teachers to widen their horizons when it 

comes to online teaching. It should also be the basis of educational institutions in knowing which part of their 

teaching pedagogy they should improve. The training program may guide teachers to a more efficient and effective 

way of teaching online. 

2. It is better to balance teacher-professional collaboration, educational services, and assistance. The fundamental 

principles of distance learning should serve as the foundation for this flexibility. 

3. There is a need for more teacher training programs and seminars on applying innovative pedagogy. The following 

areas may be part of these programs: undergoing numerous sudden adjustments in their educational strategy; 

obtaining assistance from their school and technology; confronting difficulties; and inventive instruction for efficient 

learning. 
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