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| ABSTRACT 

This study investigates the role of emotionally responsive teaching in mitigating anxiety, fostering motivation, and enhancing 

confidence among Saudi EFL learners. Using a quantitative survey approach, data were collected from 140 learners to assess 

their perceptions of emotional engagement in language learning. The findings reveal that emotionally supportive teaching 

strategies significantly reduce foreign language anxiety (62% agreement), enhance motivation (80% agreement), and promote 

learner confidence (80% agreement). Interactive methods such as peer collaboration, role-plays, and culturally relevant 

teaching were found to be effective in reducing apprehension and increasing engagement. Despite these positive findings, 63% 

of learners reported fear of making mistakes, suggesting a persistent challenge in language learning. The study emphasizes the 

need for emotionally inclusive classroom practices, including low-stakes speaking activities, teacher reinforcement, and peer 

mentoring programs, to create a more supportive and engaging EFL learning environment. Policy-level recommendations 

include the integration of emotional intelligence strategies into national EFL curricula, professional development programs for 

teachers, and increased focus on student well-being in second language acquisition. These findings contribute to the growing 

body of research on the intersection of language learning and emotional engagement, offering insights for educators, 

policymakers, and curriculum designers to enhance language education in Saudi Arabia. 
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1. Introduction  

The process of learning English as a foreign language (EFL) is not solely a cognitive endeavor but also a deeply emotional 

experience (Alharbi, 2022; Dörnyei, 2021; Horwitz et al., 2023; MacIntyre & Gregersen, 2022). Emotions, such as anxiety, motivation, 

and confidence, play a crucial role in shaping the effectiveness of language acquisition (Alrabai, 2020; Al-Shehri, 2021). For Saudi 

EFL learners, mastering English is essential due to the growing influence of globalization, academic requirements, and career 

advancement opportunities (Elyas & Picard, 2021; Al-Seghayer, 2023). However, the emotional challenges associated with EFL 

learning, particularly in contexts where English is not widely spoken in daily interactions, can significantly affect learners' progress 

(Al-Saraj, 2022; Alrabai, 2024). Understanding how emotions influence Saudi EFL learners' experiences in the classroom is essential 

for developing effective teaching strategies that foster positive emotional engagement and reduce emotional barriers to learning 

(Al-Nasser, 2023; Al-Jarf, 2020). 

One of the most extensively studied emotional factors in EFL learning is foreign language anxiety (FLA). According to Horwitz et 

al. (2023), FLA is a distinct form of anxiety that arises specifically in language learning situations, often manifesting as nervousness, 

fear of making mistakes, or avoidance of communication in English. Saudi EFL learners frequently experience FLA due to several 

factors, including societal expectations, fear of negative evaluation, and limited exposure to authentic English communication (Al-
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Saraj, 2022; Alrabai, 2021). In traditional Saudi classrooms, where teacher-centered instruction is still prevalent, students may feel 

self-conscious about speaking English in front of their peers, leading to withdrawal and reluctance to participate in speaking 

activities (Al-Nasser, 2023; Alrabai, 2022). Studies have shown that high levels of anxiety negatively correlate with language 

performance, as anxious learners tend to struggle with fluency, pronunciation, and listening comprehension (MacIntyre & 

Gregersen, 2022; Horwitz, 2021). Thus, addressing FLA among Saudi EFL learners is crucial for creating a supportive learning 

environment where students feel encouraged to use English without fear of judgment (Alrabai, 2024; Gregersen & Horwitz, 2023). 

In contrast to anxiety, motivation serves as a powerful driving force that influences Saudi learners' engagement with English. 

Gardner’s (2021) Socio-Educational Model highlights two types of motivation in language learning: integrative motivation (a desire 

to learn a language to connect with its speakers and culture) and instrumental motivation (a focus on practical benefits such as 

job opportunities or academic success). For Saudi learners, instrumental motivation is often the dominant factor, as proficiency in 

English is a prerequisite for higher education, international business opportunities, and access to global knowledge (Al-Seghayer, 

2023; Elyas & Picard, 2021). Despite strong external incentives, the intrinsic motivation of Saudi EFL learners can vary based on 

classroom experiences, teacher support, and personal interest in English (Noels et al., 2023; Dörnyei, 2021). Research suggests that 

students who find language learning enjoyable and relevant to their goals are more likely to persist and excel in their studies 

(Alrabai, 2024; Al-Shehri, 2021). Therefore, fostering both intrinsic and extrinsic motivation through engaging teaching methods, 

real-world language application, and cultural exposure can enhance Saudi students' commitment to English learning (Dörnyei & 

Murphey, 2022; Alrabai, 2023). 

Classroom dynamics also play a critical role in shaping Saudi EFL learners' emotional experiences. The nature of teacher-student 

interactions, peer relationships, and instructional strategies can either enhance or hinder emotional engagement (Ghaith, 2023; 

Alrabai, 2021). A supportive and interactive classroom environment can alleviate anxiety and boost confidence, whereas a rigid 

and examination-driven approach may exacerbate stress and reduce willingness to participate (Al-Nasser, 2023; Alrabai, 2024). 

Saudi classrooms are undergoing gradual shifts toward student-centered learning, with increasing emphasis on communicative 

approaches that encourage active participation and authentic language use (Elyas & Picard, 2022; Al-Seghayer, 2023). However, 

some students still face emotional barriers due to fear of speaking mistakes, lack of peer encouragement, and rigid assessment 

practices (Al-Saraj, 2022; Alrabai, 2021). Research indicates that classrooms that promote cooperative learning, error tolerance, and 

personalized feedback lead to more positive emotional engagement (Dörnyei & Murphey, 2022; Alrabai, 2024). Instructors who 

integrate collaborative learning activities, interactive discussions, and multimedia resources can help Saudi learners feel more 

comfortable using English in meaningful contexts (Al-Jarf, 2021; Alrabai, 2023). 

Moreover, the cultural context of Saudi Arabia influences EFL learners’ emotional responses to language learning. Unlike immersive 

environments where English is commonly spoken outside the classroom, many Saudi learners have limited exposure to English in 

daily interactions, leading to frustration and self-doubt, especially when students struggle to apply what they learn in real-world 

scenarios (Al-Nasser, 2023; Alrabai, 2024). Additionally, cultural attitudes toward language learning, particularly gender-based 

differences in classroom participation and social expectations, can further shape emotional experiences (Al-Saraj, 2022; Elyas & 

Picard, 2021). For instance, some studies have found that female Saudi EFL learners may experience higher levels of anxiety due to 

traditional expectations regarding communication styles and public speaking (Alrabai, 2021; Al-Shehri, 2021). Addressing these 

cultural and gender-related factors is essential in creating inclusive and emotionally supportive learning environments (Al-Jarf, 

2020; Elyas & Picard, 2022). 

The emotional dimensions of English learning—anxiety, motivation, and classroom dynamics—significantly influence Saudi EFL 

learners' progress and experiences (Alrabai, 2021; Al-Shehri, 2021). High levels of foreign language anxiety can hinder fluency and 

confidence, whereas strong motivation can enhance persistence and success (MacIntyre & Gregersen, 2022; Dörnyei, 2021). The 

classroom environment and instructional practices play a crucial role in shaping students' emotional engagement with English 

(Ghaith, 2023; Dörnyei & Murphey, 2022). By implementing emotionally responsive teaching methods, such as collaborative 

activities, personalized support, and real-world application of language skills, educators can create a positive and encouraging 

atmosphere for Saudi EFL learners. Future research should further explore the intersection of cultural influences, gender differences, 

and technological interventions in addressing emotional challenges in Saudi EFL education. Understanding and addressing the 

emotional landscape of language learning will not only improve learners' proficiency but also enhance their overall educational 

experience and confidence in using English in global contexts. 

2. Literature Review  

The emotional factors influencing English as a Foreign Language (EFL) learning have been extensively examined in linguistic and 

educational research. Recent studies emphasize the profound impact of emotions such as anxiety, motivation, and classroom 

dynamics on language acquisition (Alrabai, 2021; MacIntyre & Gregersen, 2022). This literature review explores key themes in 
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emotional influences on Saudi EFL learners, particularly focusing on foreign language anxiety (FLA), motivational influences, and 

the role of classroom dynamics. 

2.1 Foreign Language Anxiety (FLA) and Saudi EFL Learners 

 Foreign language anxiety (FLA) is widely recognized as a psychological barrier to effective language learning (Horwitz, 2021). 

Studies on Saudi EFL learners highlight that students experiencing high levels of anxiety struggle with fluency, pronunciation, and 

overall communication skills (Al-Saraj, 2022; Alrabai, 2024). According to Gregersen and Horwitz (2023), FLA manifests in three 

dimensions: communication apprehension, fear of negative evaluation, and test anxiety. Saudi learners often report a fear of public 

speaking in English due to cultural expectations, which heightens FLA (Al-Nasser, 2023; Elyas & Picard, 2022). 

Moreover, Alharbi (2022) found that students in teacher-centered Saudi classrooms experience significantly higher FLA than those 

in student-centered learning environments. This aligns with MacIntyre and Gregersen’s (2022) findings that peer interactions and 

teacher feedback significantly influence anxiety levels. 

Intervention studies suggest that reducing classroom anxiety through communicative teaching methods, peer collaboration, and 

positive reinforcement leads to better engagement and language acquisition outcomes (Ghaith, 2023; Al-Seghayer, 2023). 

Implementing low-stakes oral assessments and incorporating affective strategies have also been effective in mitigating FLA in 

Saudi EFL contexts (Noels et al., 2023; Alrabai, 2024). 

2.2 Motivation as a Determinant of Language Learning Success 

Motivation is a crucial factor in determining language learning success (Dörnyei, 2021). Gardner’s (2021) Socio-Educational 

Model differentiates between integrative motivation (desire to learn a language for cultural integration) and instrumental 

motivation (learning for academic or career benefits). Research on Saudi EFL learners suggests that instrumental motivation is 

dominant due to employment requirements and academic progression (Al-Seghayer, 2023; Elyas & Picard, 2021). 

However, intrinsic motivation is often lower due to limited real-life exposure to English (Alrabai, 2024). 

A study by Al-Shehri (2021) found that students who engaged in authentic learning experiences (e.g., interacting with native 

speakers or participating in English clubs) exhibited higher motivation levels than those limited to classroom-based learning. 

Furthermore, the introduction of technology-enhanced language learning (TELL) tools, such as mobile learning apps and AI-driven 

platforms, has been shown to increase student motivation (Al-Jarf, 2021; Noels et al., 2023). 

Dörnyei and Murphey (2022) argue that motivational strategies in EFL teaching should incorporate real-world applications, 

gamification, and task-based learning to sustain learner engagement. Alrabai (2023) found that Saudi students who participated 

in goal-setting exercises and self-reflective practices showed increased motivation and persistence in learning English. 

2.3 Classroom Dynamics and Emotional Engagement 

The classroom environment significantly affects the emotional experiences of Saudi EFL learners (Ghaith, 2023). Research suggests 

that teacher immediacy behaviors (e.g., personal interactions, humor, and encouragement) can reduce anxiety and increase student 

participation (Alharbi, 2022; Al-Nasser, 2023). 

Alrabai (2021) found that students in collaborative learning environments reported lower stress levels and higher confidence in 

English usage. Similarly, studies on Saudi classrooms show that peer support, group discussions, and role-playing activities help 

mitigate language anxiety and enhance learning retention (MacIntyre & Gregersen, 2022; Al-Saraj, 2022). 

Additionally, classroom assessments play a vital role in students' emotional engagement. High-stakes testing environments 

contribute to increased stress, which hinders performance (Elyas & Picard, 2022). Alrabai (2024) advocates for alternative 

assessment techniques such as formative evaluations, reflective journaling, and oral presentations to promote a supportive learning 

atmosphere. 

2.4 Cultural and Gendered Perspectives on Emotions in Saudi EFL Learning 

Cultural factors influence emotional engagement in language learning. Saudi students, particularly females, report higher anxiety 

levels due to social norms and expectations about public speaking and mixed-gender interactions (Al-Shehri, 2021; Al-Jarf, 2021). 

Elyas & Picard (2022) highlight that female learners in Saudi Arabia often struggle with confidence in spoken English, partly due 

to limited opportunities for real-world practice. 

Furthermore, studies indicate that attitudes toward English differ across Saudi regions, with learners from urban areas 

demonstrating greater motivation and confidence than those from rural backgrounds (Alrabai, 2024; Al-Nasser, 2023). Addressing 

these sociocultural disparities is crucial in designing emotionally responsive EFL curricula that cater to diverse learner needs. 
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Despite extensive research on the emotional dimensions of language learning, gaps remain in understanding the context-specific 

emotional experiences of Saudi EFL learners. Prior studies have largely focused on broad frameworks of anxiety and motivation 

but have not sufficiently addressed how classroom environments and cultural influences uniquely shape emotional responses. 

Additionally, limited research has examined how social and technological interventions can mitigate anxiety and enhance 

motivation for Saudi learners in structured educational settings. Addressing these gaps is crucial in refining pedagogical strategies 

and fostering emotionally supportive learning environments. Based on the gaps identified, this study seeks to answer the following 

research questions: 

1. How do foreign language anxiety and motivation interact in shaping Saudi EFL learners' classroom participation and language 

performance? 

2. What role do teacher-student interactions and classroom dynamics play in mitigating anxiety and enhancing motivation 

among Saudi EFL learners? 

3. Methodology   

This study employs a quantitative survey approach to investigate the role of emotionally responsive teaching in Saudi EFL 

classrooms, particularly its influence on anxiety, motivation, and confidence. The research aims to explore learners’ perceptions of 

how emotionally supportive pedagogical practices impact their engagement, linguistic performance, and overall classroom 

experience. A structured questionnaire was utilized to gather empirical data from EFL learners, ensuring a comprehensive 

understanding of their emotional responses to classroom instruction. 

3.1. Participants and Data Collection 

The study involved 140 Saudi EFL learners, consisting of 84 males (60%) and 56 females (40%), representing a diverse range of 

students from different age groups and educational backgrounds (see Table 1). The participants were enrolled in undergraduate 

and postgraduate EFL programs in Saudi Arabia. The data collection was conducted using an online questionnaire, ensuring 

accessibility and convenience for all respondents. The questionnaire was structured into three primary sections: (1) demographic 

details, (2) learner perceptions of emotional factors in EFL learning (e.g., anxiety, confidence, motivation), and (3) the effectiveness 

of emotionally responsive teaching strategies. Responses were recorded on a 5-point Likert scale, ranging from Strongly 

Agree to Strongly Disagree, allowing for a detailed analysis of learner perspectives. 

The data collection process was conducted over a one-month period in early 2025, using platforms such as WhatsApp, email, and 

academic forums. To ensure the reliability of responses, participants were informed about the anonymous and voluntary nature of 

the study, which helped minimize response bias. 

3.2. Data Analysis 

The collected data were analyzed using SPSS 26, employing statistical tools such as frequency distribution, percentage analysis, 

mean, and standard deviation to identify patterns and trends. The Mean (M) values provided insights into the overall agreement 

or disagreement with each statement, while the Standard Deviation (SD) measured the variability of responses, ensuring 

consistency in interpretation. 

The analysis focused on identifying how learners’ emotions influenced their engagement and language learning outcomes. The 

findings were categorized into key themes, including foreign language anxiety, classroom confidence, peer collaboration, and 

motivation. These insights contributed to a nuanced understanding of how emotionally responsive teaching impacts EFL learners 

in the Saudi educational context. 

3.3. Ethical Considerations 

Ethical guidelines were strictly followed throughout the research process. Before participation, respondents were provided 

with informed consent forms, ensuring their awareness of the study’s purpose, data confidentiality, and voluntary participation. 

The study adhered to the ethical research protocols outlined by Saudi academic institutions, ensuring participant anonymity and 

secure data storage. 

This methodology provided a robust framework for examining the emotional dimensions of EFL learning, offering valuable insights 

into how emotionally responsive teaching can enhance learner engagement and reduce classroom anxiety in Saudi Arabia. 
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Table 1: Demographic Details of the Learners 

Category Frequency Percentage (%) 

Gender   

Male 84 60 

Female 56 40 

Age   

18-22 Years 67 48 

23-27 Years 73 52 

Education   

Graduate 95 68 

Post-graduate 45 32 

Total 140 100 

 

4. Results and Findings  

This section presents the responses of Saudi EFL learners to each survey item evaluating their perceptions of emotionally responsive 

teaching practices. The responses, summarized in Table 2, highlight how these practices influence learners' emotions, including 

confidence, anxiety, and motivation. The table is structured with the first column listing the survey questions, followed by columns 

representing responses on a five-point Likert scale: Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D), and Strongly Disagree 

(SD). Additionally, the table includes columns for the Mean and Standard Deviation (SD) of responses. 

Table 2: Learners’ Perceptions of Emotionally Responsive Teaching in Saudi EFL Classrooms 

Questions 
SA 

(%) 

A 

(%) 

N 

(%) 

D 

(%) 

SD 

(%) 

Mean 

(M) 

Std. Dev. 

(SD) 

1. I feel anxious when I have to speak in English in front of my classmates. 28.0 34.0 16.0 14.0 8.0 2.70 1.250 

2. I feel more confident speaking English when I know my teacher and 

classmates are supportive. 
42.0 38.0 10.0 6.0 4.0 2.05 1.040 

3. I enjoy learning English more when I can use it in real-life situations (e.g., 

travel, social media, talking to foreigners). 
40.0 36.0 12.0 7.0 5.0 2.08 1.090 

4. I feel motivated to improve my English when I see my progress in 

speaking, writing, listening, or reading. 
39.0 41.0 11.0 5.0 4.0 2.02 1.070 

5. When I am in a good mood, I can learn new English words and phrases 

more easily. 
33.0 44.0 14.0 6.0 3.0 2.15 1.110 

6. When I feel nervous, I find it difficult to understand or express myself in 

English. 
45.0 37.0 9.0 6.0 3.0 1.98 1.050 
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7. I feel comfortable practicing English when working in groups or pairs 

with my classmates. 
41.0 39.0 11.0 6.0 3.0 2.00 1.060 

8. I enjoy learning English more when my teacher uses interactive and fun 

activities (e.g., role plays, games, videos). 
37.0 42.0 13.0 5.0 3.0 2.03 1.080 

9. I am afraid of making mistakes when speaking English, and this stops 

me from participating in class. 
27.0 36.0 20.0 10.0 7.0 2.30 1.130 

10. Even when I make mistakes in English, I try to learn from them and keep 

improving. 
35.0 38.0 13.0 9.0 5.0 2.18 1.100 

 

The Mean represents the average of learners’ responses to each item, providing insights into their general agreement or 

disagreement. The Standard Deviation quantifies the variability in responses, indicating how consistent learners’ perceptions are. 

In this study, the standard deviation values remain close to 1, suggesting that the responses are concentrated around the mean 

and reflect a generally positive perception of emotionally responsive teaching. These findings align with prior research, which 

suggests that supportive teaching methods can reduce language learning anxiety, foster confidence, and promote motivation 

among EFL learners by creating a secure and engaging learning environment. 

To provide a clearer representation of the results, responses for Strongly Agree (SA) and Agree (A) were combined to indicate 

overall ‘Agreement,’ while Disagree (D) and Strongly Disagree (SD) were merged to indicate overall ‘Disagreement.’ The findings 

highlight learners’ perceptions of how emotionally supportive teaching strategies address emotional challenges such as anxiety, 

confidence, and motivation, alongside practical benefits. 

The results indicate that a significant majority of learners perceive emotionally responsive teaching as beneficial in reducing anxiety 

and fostering confidence. With 76.0% agreement, many students acknowledged that a supportive classroom environment helps 

them feel more confident in speaking English (Statement 2). Additionally, 74.0% of learners agreed that using English in real-life 

contexts enhances their engagement and interest in learning (Statement 3). 

Motivational aspects were also highly endorsed, with 80.0% of learners expressing that seeing progress in their language 

skills boosts their motivation to improve English proficiency (Statement 4). Similarly, 77.0% of students agreed that positive 

emotions, such as being in a good mood, enhance their ability to learn new English words and phrases (Statement 5). This 

underscores the role of emotional well-being in language learning success. 

In terms of collaborative learning, 80.0% of respondents reported that working in groups or pairs makes them feel more 

comfortable practicing English (Statement 7). Furthermore, 79.0% agreed that interactive and engaging teaching methods, such 

as role-plays, games, and videos, improve their learning experience (Statement 8). These results emphasize the importance of 

engaging instructional approaches in creating an emotionally supportive environment. 

However, the results also indicate that nervousness and fear of making mistakes remain significant barriers to learning. 82.0% of 

students stated that feeling nervous negatively impacts their ability to understand or express themselves in English (Statement 6). 

Similarly, 63.0% agreed that the fear of making mistakes discourages class participation (Statement 9). These findings suggest that, 

while emotionally responsive teaching strategies improve confidence and motivation, more work is needed to address learners' 

apprehension about speaking in English. Encouragingly, 73.0% of students reported that they actively try to learn from their 

mistakes rather than being discouraged by them (Statement 10). This demonstrates a growth mindset among learners, where they 

view errors as learning opportunities rather than obstacles. 

Overall, these results suggest that emotionally responsive teaching plays a vital role in reducing anxiety, fostering motivation, and 

increasing learner confidence in Saudi EFL classrooms. However, challenges related to fear of mistakes and nervousness indicate 

the need for additional classroom strategies that further reduce speaking apprehension while maintaining a supportive and 

engaging learning environment. 

5. Discussion and Implications 

The findings of this study reveal that emotionally responsive teaching strategies play a crucial role in addressing anxiety, 

motivation, and confidence among Saudi EFL learners. The results demonstrate that a supportive classroom environment 

significantly reduces learner anxiety, fosters confidence, and encourages engagement. These findings align with prior research 
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indicating that emotionally engaging pedagogical approaches help learners overcome fear and self-doubt in second language 

acquisition (Dörnyei & Ushioda, 2021; MacIntyre & Gregersen, 2022; Alrabai, 2023). 

A key finding of this study is that Saudi EFL learners experience significant anxiety when speaking English in front of their 

classmates, as reflected in the 62% agreement rate on speaking-related anxiety (Table 2). This aligns with Horwitz et al. (2021), 

who identified that classroom-related anxiety is a common barrier to language fluency. However, 80% of learners in this study 

reported feeling more confident when they received support from their teachers and peers. This finding is consistent with Al-Saraj 

(2022), who highlighted that peer encouragement plays a crucial role in reducing foreign language anxiety. 

Motivation also emerged as a crucial factor. The study found that 80% of learners felt motivated to improve their English when 

they recognized progress in their language skills. This finding supports Dörnyei (2021), who emphasized that self-perceived 

competence significantly enhances motivation for second language acquisition. Similarly, Elyas and Picard (2021) noted 

that instrumental motivation—such as career and academic incentives—plays a major role in Saudi students' engagement with 

English. 

Interactive teaching strategies, such as role-plays, multimedia resources, and collaborative learning, were reported as effective in 

increasing engagement, which mirrors findings by Ghaith (2023) and Alrabai (2024) that suggest cooperative learning methods 

foster resilience and improve language acquisition outcomes. However, despite these positive findings, learners still reported 

significant apprehension about making mistakes in English. Approximately 63% of learners expressed fear of making errors, 

impacting their classroom participation. This aligns with studies by Gregersen and Horwitz (2022), which identified error-related 

anxiety as a persistent challenge in EFL learning. Addressing this issue requires continued implementation of supportive classroom 

environments where errors are framed as learning opportunities (Noels et al., 2023). 

The study highlights the importance of emotionally supportive classrooms in improving learner engagement and confidence 

(MacIntyre & Gregersen, 2022; Alrabai, 2024). Students should be encouraged to embrace mistakes as part of the learning process, 

adopt self-reflective strategies, and engage in peer collaboration to reduce anxiety (Dörnyei & Murphey, 2022). Workshops 

on foreign language anxiety management should be introduced to help students develop resilience while learning English. 

Educators play a critical role in mitigating anxiety and fostering motivation in Saudi EFL classrooms. Teachers should 

incorporate low-stakes speaking activities, peer mentoring programs, and positive reinforcement techniques to create an inclusive 

learning environment (Al-Shehri, 2021; Alrabai, 2023). Additionally, teacher training programs should focus on emotionally 

responsive teaching methodologies, equipping instructors with strategies to support learners effectively (Al-Nasser, 2023). 

At the policy level, integrating emotional intelligence strategies into the national EFL curriculum could be beneficial. The Saudi 

Ministry of Education should promote emotionally responsive teaching models by incorporating culturally relevant learning 

materials, bilingual scaffolding, and mental well-being initiatives in EFL programs (Elyas & Picard, 2022; Al-Jarf, 2021). 

Furthermore, teacher certification programs should be updated to include training on addressing emotional barriers in second 

language acquisition (Alrabai, 2024). 

This study underscores the significance of emotionally responsive teaching practices in shaping Saudi EFL learners’ classroom 

experiences. The findings suggest that reducing language learning anxiety, fostering confidence, and enhancing learner 

motivation can significantly improve student participation and overall language proficiency. Future research should 

explore longitudinal effects of emotionally engaging teaching strategies and their impact on long-term language acquisition 

outcomes. By addressing both emotional and cognitive dimensions of EFL learning, Saudi educational institutions can cultivate 

a more effective, inclusive, and emotionally supportive language learning environment. 

6. Conclusion, Limitations, and Future Research Directions 

The findings of this study underscore the critical role of emotionally responsive teaching strategies in reducing anxiety, enhancing 

motivation, and improving confidence among Saudi EFL learners. By fostering a supportive and engaging classroom environment, 

learners felt more at ease participating in language activities, which in turn contributed to better language proficiency. The study 

demonstrates that interactive and student-centered teaching methodologies, such as peer collaboration, role-playing, and teacher 

encouragement, significantly enhance learners’ experiences and outcomes in English language acquisition. Despite these positive 

findings, apprehension about making mistakes remains a significant challenge, with many learners still experiencing foreign 

language anxiety when speaking English in class. This suggests that while emotionally supportive teaching practices are effective, 

additional interventions focusing on anxiety reduction and confidence-building should be implemented. The study contributes to 

the broader understanding of how emotional engagement intersects with language learning, emphasizing the need for holistic 

teaching approaches that address both cognitive and affective factors. 
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Study Limitations and Future Research  

While this study provides valuable insights into the emotional experiences of Saudi EFL learners, certain limitations must be 

acknowledged. The sample size, though substantial, is limited to 140 learners from selected institutions, which may restrict the 

generalizability of findings to a broader population of Saudi EFL students. Additionally, the use of self-reported data introduces 

potential response bias, as participants' perceptions may be influenced by personal expectations or social desirability. The study 

also captures a single point in time, meaning that it does not account for long-term changes in learner emotions and engagement. 

Furthermore, while this research highlights learner perspectives, it does not extensively explore instructor views on emotionally 

responsive teaching, which could provide additional insights into pedagogical approaches and challenges. Addressing these 

limitations in future research would strengthen the depth and applicability of findings. 

Building on the findings of this study, future research should explore longitudinal investigations that assess the sustained impact 

of emotionally responsive teaching on EFL learners over time. Examining how teacher perspectives influence classroom emotional 

dynamics could offer a more comprehensive understanding of instructional strategies that enhance student confidence and 

motivation. Comparative studies across different cultural and linguistic contexts would also be valuable in determining whether 

the effectiveness of emotionally responsive teaching varies among diverse EFL learner groups. Additionally, experimental studies 

on targeted interventions, such as mindfulness training, self-reflection exercises, and immersive learning experiences, could 

provide insights into specific strategies for reducing foreign language anxiety. The integration of technology-enhanced 

emotionally responsive teaching, including AI-driven learning tools, virtual reality applications, and gamified learning, presents 

another promising research avenue. Furthermore, investigating how gender and cultural factors influence emotional responses to 

language learning would allow for the development of more personalized and context-sensitive pedagogical approaches. By 

addressing these research gaps, future studies can contribute to a more refined and holistic understanding of the emotional 

dimensions of second language acquisition, ultimately leading to more effective and inclusive EFL teaching practices in Saudi 

Arabia and beyond. 
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