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| ABSTRACT

This study investigates Moroccan secondary school students’ perceptions of ChatGPT-assisted feedback in developing English
speaking skills. It adopts a qualitative research design and is grounded in the need to better understand how learners in
underexplored EFL contexts engage with generative Al tools for oral language development. The participants were 22 second-
year Baccalaureate students (aged 17-18) from a public secondary school in Sidi Bennour, Casablanca-Settat region, selected
purposively based on prior experience using ChatGPT during a classroom-based intervention. Data were collected through two
focus group discussions conducted in classroom settings and facilitated in English and Moroccan Arabic (Darija). The discussions
were audio-recorded, transcribed verbatim, and translated into English. The data were analyzed using thematic analysis following
Braun and Clarke's (2006) six-step framework, with an inductive coding approach. The findings indicate that students perceived
ChatGPT as a useful tool for enhancing speaking practice by increasing confidence, reducing speaking anxiety, and supporting
idea generation and vocabulary use through interactive feedback. However, participants also expressed concerns regarding the
accuracy of responses, the risk of overreliance, and the limited authenticity of human-like interaction. The study concludes that
ChatGPT can serve as a supportive tool for speaking development in EFL contexts when used critically and under guided
pedagogical conditions. It contributes to the growing body of research on Al-assisted language learning by providing empirical
evidence from Moroccan secondary school learners.
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1. Introdcution

The rapid advancement of Artificial Intelligence (Al) has transformed numerous aspects of education, creating new opportunities
for teaching and learning. From the early development of computer-based instruction systems to contemporary Al-powered
applications, technological innovations have increasingly supported personalized, adaptive, and interactive learning experiences.
Recent developments in Natural Language Processing (NLP) and machine learning have enabled Al systems to understand,
generate, and respond to human language in ways that facilitate meaningful educational interactions. Consequently, Al-powered
tools have become increasingly integrated into educational settings, providing learners with personalized support, immediate
feedback, and flexible learning opportunities (OECD, 2023; Vieriu & Petrea, 2025).

Among the various Al technologies currently available, ChatGPT, developed by OpenAl, has emerged as one of the most widely
used and accessible generative Al tools. Its popularity can be attributed to its ease of use, free accessibility, and ability to
generate human-like responses across a wide range of topics (Baidoo-Anu & Owusu Ansah, 2023). ChatGPT offers learners
instant and personalized feedback, enabling them to receive explanations, corrections, and guidance tailored to their individual
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learning needs (AlGhamdi, 2024; Rahman, 2024; Anggawirya et al., 2021). Furthermore, ChatGPT provides students with
opportunities to engage in language practice, access information, and receive feedback based on previous conversational
interactions, making it a potentially valuable tool for language acquisition (Yao, 2024; Moon et al., 2025; Wang, 2025).

The significance of such technological developments is particularly evident in English language learning. English continues to
occupy a prominent position as a global language and serves as an essential medium of communication in education, business,
tourism, and international collaboration (Issa, 2024). As a lingua franca, English proficiency provides learners with greater
academic, professional, and social opportunities in an increasingly interconnected world (Kirmizi & Er, 2024). Consequently,
educational institutions devote considerable attention to developing students’ English language competence, particularly
productive skills such as speaking, which are critical for effective communication (Yildiz, 2024).

Despite its importance, speaking remains one of the most challenging language skills for EFL learners to develop. Limited
opportunities for authentic communication, low confidence, and speaking anxiety often hinder students’ oral performance.
Meaningful interaction and continuous practice have been identified as essential factors in improving speaking proficiency and
reducing communication apprehension (Ustiinbas, 2024). However, many EFL learners remain reluctant to participate actively in
speaking activities due to fear of making mistakes or being negatively evaluated.

In this regard, ChatGPT offers promising possibilities for supporting speaking development. Research suggests that Al chatbots
can help learners improve their English fluency, grammar, vocabulary, confidence, and overall language proficiency while
reducing fear and anxiety associated with speaking (Woo & Choi, 2021). ChatGPT enables learners to engage in conversations in
a non-threatening environment where they can practice language use, ask questions, and receive immediate feedback. It can
provide guidance on pronunciation, coherence, relevance, transitions, and the logical organization of ideas, allowing learners to
refine their oral communication skills in an accessible and supportive manner (Power, 2024). Additionally, ChatGPT can deliver
feedback that is adapted to learners’ proficiency levels and is available anytime and anywhere, thereby extending opportunities
for practice beyond the classroom.

Several recent studies have highlighted the positive role of ChatGPT in speaking instruction. Learners often report feeling less
anxious and more comfortable when practicing speaking with Al because they are not subject to the social pressures associated
with interacting with teachers or peers (Almineeai et al., 2025; Hayashi & Sato, 2024; Ericsson & Johansson, 2024). Furthermore,
ChatGPT can make speaking activities more engaging by facilitating focused conversations and providing concise, relevant
responses to learners’ prompts (Syaripuddin et al., 2025). These features have been associated with increased learner motivation,
greater participation, and enhanced opportunities for pronunciation practice and feedback (Fathi et al., 2024; Gutai et al., 2024;
Yildiz, 2024; Yaumi et al., 2024; Adinda et al., 2025).

Nevertheless, the integration of ChatGPT into language learning is not without challenges. Concerns have been raised regarding
students’ increasing dependence on Al-generated responses, particularly when learners rely on Al-produced content instead of
engaging in independent thinking and language production (Cotton et al., 2023; Lo, 2023). Such dependence may lead to
superficial learning experiences and reduced cognitive engagement, potentially affecting students’ creativity, critical thinking,
and ability to contribute meaningfully to discussions (Chan, 2023; Rudolph et al., 2023; Lin & Chen, 2024; Zhai et al., 2024). In
addition, educators face difficulties in distinguishing authentic student performance from Al-assisted output, raising questions
about assessment validity and academic integrity (Lund & Wang, 2023; Kasneci et al., 2023; Yaumi et al.,, 2023; Karubaba &
Rahman, 2025).

Although a growing body of research has examined the educational potential of ChatGPT, much of the existing literature has
focused on university students or has been conducted in contexts such as Saudi Arabia, Malaysia, China, Iraq, Tirkiye, and other
international settings (Ansari, Ahmad, & Bhutta, 2023; Liu, 2024; Jayasinghe, 2024). Comparatively little is known about how
Moroccan secondary school students perceive the use of ChatGPT-assisted feedback for developing English speaking skills.
Understanding learners’ perceptions and attitudes is particularly important because the successful integration of educational
technologies depends not only on their pedagogical potential but also on students’ willingness to adopt and use them
effectively.

Therefore, this study seeks to explore Moroccan secondary school students’ perceptions and attitudes toward using ChatGPT-
assisted feedback to improve English speaking skills. By examining students’ experiences, perceived benefits, and concerns
regarding the use of ChatGPT in speaking practice, the study aims to contribute to the growing body of research on Al-assisted
language learning within the Moroccan educational context.

The main research question guiding this study is:

RQ: What are Moroccan secondary school students’ perceptions and attitudes toward using ChatGPT-assisted feedback to
improve their English speaking skills?
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This study is significant for several reasons. First, it contributes to the emerging literature on Al-assisted language learning by
providing evidence from the Moroccan secondary school context, which remains underrepresented in existing research. Second,
it offers insights into how students perceive the usefulness of ChatGPT-assisted feedback for speaking development, thereby
informing teachers and curriculum designers about its pedagogical potential. Finally, the findings may support policymakers and
educators in making informed decisions regarding the responsible integration of Al-powered technologies into English language
education.

2. Literature Review
2.1. ChatGPT in EFL Learning Contexts: Language Development and Instructional Impact

Recent research has increasingly explored the integration of ChatGPT within EFL contexts as a tool for enhancing language
learning, teaching, and assessment. Meniado (2023) highlights that ChatGPT can support language learning by providing
comprehensible input and feedback, thereby promoting fluency development, although limitations such as inaccurate responses
and technical constraints remain a concern. Similarly, Song and Song (2023) found that students receiving Al-assisted instruction
demonstrated significant improvements in writing performance and motivation compared to those in traditional learning
environments.

In the same line, Haggag (2023) reports that ChatGPT-based instructional programs contribute to notable improvements in
learners’ descriptive writing and grammatical accuracy. Shaikh et al. (2023) further confirm that students perceive ChatGPT as an
effective tool for learning formal English, while Fauzi et al. (2023) emphasize its role in increasing learning efficiency, motivation,
and access to learning resources in higher education settings. Collectively, these studies suggest that ChatGPT is increasingly
recognized as a valuable tool for supporting EFL learners’ linguistic development, particularly in writing-related skills.

2.2. ChatGPT and EFL Speaking Development: Opportunities and Limitations

A growing body of literature has examined ChatGPT's potential in enhancing EFL speaking skills by providing learners with
opportunities for interaction beyond the classroom. Ye et al. (2022) note that speaking practice outside class remains limited,
making Al-based tools a valuable alternative. In this regard, chatbots such as ChatGPT and Microsoft Xiaoying offer learners
flexible opportunities for conversational practice regardless of time and place (Alafnan et al., 2023).

Empirical studies further support these claims. Yang et al. (2022) found that Al chatbots can enhance student engagement in
speaking tasks and achieve high task success rates, while Jin et al. (2019) identified certain technical challenges, particularly
related to voice recognition and handling longer utterances. In addition, Young and Shishido (2023) demonstrate that ChatGPT-
generated dialogues can be appropriate for beginner and intermediate learners, suggesting its pedagogical value in structured
speaking practice.

2.3. Learners’ Perceptions and Attitudes toward ChatGPT in Language Learning

Research on learners’ perceptions reveals generally positive but nuanced attitudes toward ChatGPT integration in EFL learning.
Darma et al. (2023) report that students recognize both the benefits and drawbacks of ChatGPT, including its role in enhancing
language proficiency, critical thinking, and problem-solving, alongside concerns about academic integrity and over-reliance.
Similarly, Song and Song (2023), through qualitative interviews, found that learners acknowledge the innovative instructional role
of ChatGPT while simultaneously expressing concerns about contextual accuracy and dependency.

Broader studies also reflect mixed perceptions of Al tools. Taecharungroj (2023), analyzing large-scale social media data,
identifies both optimism regarding ChatGPT's capabilities and concerns about its societal implications. Keles and Aydin (2021)
similarly report that university students hold both positive and negative attitudes toward Al use in education. Earlier research by
Bii et al. (2013) indicates that learners generally maintain favorable attitudes toward chatbot-assisted learning due to its
perceived educational value.

In the context of speaking, Gallacher et al. (2018) highlight that although learners view chatbot interaction as innovative, they
often perceive it as lacking authenticity and natural conversational richness. These findings collectively suggest that learner
attitudes toward ChatGPT are complex and shaped by both perceived pedagogical benefits and concerns about authenticity,
dependence, and interaction quality.

2.4. Self-Efficacy, Speaking Skills, and the Role of Al in EFL Learning

Self-efficacy has been widely recognized as a key factor influencing learners’ language development, particularly in speaking
skills. Drawing on Bandura's framework, research highlights that learners’ confidence is shaped by multiple social and
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environmental factors, including parents, peers, teachers, classroom environment, and virtual assistants (Wiboolyasarin &
Jinowat, 2024; Wright, 2024). Empirical studies confirm these influences, showing that parental support (Albanese et al., 2019),
peer interactions (Bello et al., 2018), teacher encouragement (Hajovsky et al., 2020), and classroom environment (Beri & Stanikzai,
2018) all contribute to the development of students’ self-efficacy beliefs.

In addition, emerging research highlights the role of Al-based tools in shaping learners’ SE. Amin (2023) suggests that virtual
assistants can positively influence learners’ educational experiences, while Jamoom and Bahron (2024) and Mulyono et al. (2019)
argue that Al-driven tools support individualized learning by providing immediate feedback and monitoring learner progress.

Within EFL contexts, ChatGPT has been increasingly recognized as a tool that may enhance speaking self-efficacy by offering
interactive practice opportunities, personalized feedback, and reduced anxiety environments. Studies further show that Al-
assisted instruction contributes to improvements in motivation, fluency, and oral performance (Ali et al., 2023; Balci, 2024;
Yamaoka, 2024). Research on ChatGPT as a speaking tutor indicates that it can reduce speaking anxiety and improve fluency by
providing continuous feedback and conversational support (Limo et al., 2023; Jeon et al., 2023; Hellmich et al.,, 2024). These
findings suggest that ChatGPT has the potential not only to support linguistic development but also to positively influence
learners’ psychological readiness to engage in speaking activities.

2.5. ChatGPT in Skill Development and Contextual Studies

Research further demonstrates that ChatGPT contributes to both macro- and micro-skills development across different EFL
contexts. Lin and Chen (2024) show that ChatGPT can support reading instruction through test generation and feedback
provision, while Aryadoust et al. (2024) highlight its effectiveness in enhancing listening comprehension through audio
transformation and question generation. In speaking contexts, Syaripuddin (2024) finds that learners improve oral proficiency
through ChatGPT-assisted tutoring, while Fitria (2023) emphasizes its value in academic writing development.

At the micro-skill level, studies report improvements in grammar (El-Said, 2024), vocabulary (Farr, 2024), and pronunciation (Kim
& Park, 2023). Additionally, ChatGPT has been shown to enhance learner motivation and overall language proficiency across
different contexts (Ali et al., 2023; Balci, 2024; Yamaoka, 2024). Context-specific studies, particularly in Iraq, further confirm its
pedagogical potential in improving reading, grammar, speaking, and 21st-century skills (Kara, 2024; Kucuk, 2023; Bilgin & Yildiz,
2024; Aldahhan & Razak, 2024).

Despite these advances, existing literature still indicates a lack of empirical research focusing specifically on ChatGPT's role in
developing speaking self-efficacy and learner perceptions in secondary school contexts, particularly in underexplored settings.

3. Methods
3.1 Research Design, Participants and Sampling

This study adopted a qualitative exploratory research design to investigate Moroccan secondary school students’ perceptions
and attitudes toward ChatGPT-assisted feedback in improving English speaking skills. A qualitative approach was considered
appropriate as it enables an in-depth exploration of learners’ subjective experiences, beliefs, and interpretations regarding the
use of generative Al in language learning. The exploratory nature of the study is justified by the limited empirical research
focusing on Moroccan secondary school learners’ engagement with ChatGPT, particularly in relation to speaking skill
development.

The study involved 22 secondary school students aged between 17 and 18 years, enrolled in the second year of the
baccalaureate program at a public high school in Sidi Bennour, located in the Casablanca-Settat region of Morocco. Participants
were selected using purposive sampling based on prior experience using ChatGPT. All participants had previously interacted with
ChatGPT as part of a prior learning experience, ensuring that they were familiar with the tool and capable of providing informed
reflections on its use in English speaking development.

The sample size was considered appropriate for qualitative inquiry, which prioritizes depth of understanding over
generalizability. The selection of 22 participants allowed for rich and diverse perspectives to emerge regarding students’
perceptions and attitudes toward ChatGPT-assisted feedback.

3.2 Data Collection Tools

Data were collected through two focus group discussions, each consisting of 11 students. This method was chosen to encourage
interaction among participants and generate rich data through shared discussion of experiences and opinions. Each focus group
lasted approximately 45 minutes and was conducted in a classroom setting within the school during non-instructional hours.
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The discussions were guided by open-ended questions focusing on students’ perceptions of ChatGPT-assisted feedback, its
impact on their speaking skills, motivation, and engagement, as well as potential challenges and ethical concerns. Probing
questions were used to encourage deeper elaboration and clarification of responses.

3.3 Data Collection Procedures

The focus group discussions were conducted in both English and Moroccan Arabic (Darija), with Darija being used most of the
time to ensure clarity and allow participants to express their ideas comfortably and naturally. All discussions were audio-
recorded with participants’ consent. The recordings were later transcribed verbatim and translated into English for analysis,
ensuring that the authenticity of students’ responses was preserved.

Participants were informed that their participation was voluntary, that confidentiality and anonymity would be maintained, and
that they had the right to withdraw from the study at any time without consequences. Ethical approval was obtained from the
school administration prior to data collection.

The researcher, a teacher at the school, was directly involved in the data collection process. This positionality provided contextual
familiarity with the learning environment; however, measures such as reflexivity and peer debriefing were employed to minimize

potential bias in data interpretation. Another teacher/researcher reviewed the analysis process to enhance credibility and ensure

the trustworthiness of the findings.

3.4 Data Analysis Method

Data were analyzed using thematic analysis following Braun and Clarke’s (2006) six-step framework, which includes
familiarization with the data, generating initial codes, searching for themes, reviewing themes, defining and naming themes, and
producing the final report. The analysis was conducted manually without the use of qualitative data analysis software.

An inductive approach was adopted, allowing themes to emerge directly from the data rather than being imposed a priori. This
ensured that students’ own expressions and meanings guided the analytical process. Thematic patterns were identified across
the two focus groups to capture shared and divergent perspectives regarding ChatGPT-assisted feedback in speaking
development.

4. Results

This section presents the thematic findings derived from the analysis of data collected through two focus group discussions
involving 22 Moroccan secondary school students. Using Braun and Clarke's (2006) thematic analysis framework, the data were
examined to explore students’ perceptions and attitudes toward using ChatGPT-assisted feedback to improve English speaking
skills. Four major themes emerged from the analysis: (1) Enhanced Speaking Confidence and Reduced Speaking Anxiety, (2)
Improvement in Speaking Performance through Personalized and Immediate Feedback, (3) Increased Motivation, Enjoyment, and
Autonomous Practice, and (4) Limitations and Concerns Regarding ChatGPT-Assisted Feedback. The themes are illustrated
through representative student quotations translated from Moroccan Arabic and English.

4.1 Students’ Perceptions and Attitudes toward ChatGPT-Assisted Feedback
Theme 1: Enhanced Speaking Confidence and Reduced Speaking Anxiety

One of the most frequently discussed benefits of ChatGPT-assisted feedback was its positive influence on students’ confidence
when speaking English. Many participants reported that interacting with ChatGPT provided a non-judgmental environment
where they felt comfortable making mistakes and practicing without fear of embarrassment. Students explained that unlike
classroom situations, where they sometimes feared negative evaluation from peers, ChatGPT allowed them to experiment with
language freely.

“When | speak in class, | sometimes worry that my classmates will laugh if | make mistakes. With ChatGPT, | can practice as much
as | want without feeling embarrassed.” Student 4

“l became more confident because ChatGPT always responded and corrected my mistakes without making me feel
uncomfortable.” Student 11
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Several students also noted that repeated practice with ChatGPT helped reduce speaking anxiety and encouraged them to
participate more actively in classroom discussions.

“Before using ChatGPT, | avoided speaking English because | was afraid of making mistakes. After practicing with it for some
time, | started feeling more comfortable speaking in front of others.” Student 17

These findings suggest that ChatGPT-assisted feedback contributed to a supportive learning environment that encouraged
students to take greater risks in oral communication and gradually overcome speaking-related anxiety.

Theme 2: Improvement in Speaking Performance through Personalized and Immediate Feedback

Students consistently highlighted the value of receiving immediate and personalized feedback on their spoken English. Many
participants explained that ChatGPT helped them identify errors in pronunciation, grammar, vocabulary use, and sentence
structure, allowing them to improve their speaking performance over time.

“What | liked most was that | received feedback immediately after speaking. | could see my mistakes and try again right away.”
Student 6

“ChatGPT helped me notice grammar mistakes that | usually make when speaking English. After receiving feedback several times,
| started avoiding those mistakes.” Student 14

Several students also reported improvements in pronunciation and vocabulary development.

"Sometimes ChatGPT suggested better words or expressions. This helped me speak more clearly and use new vocabulary.”
Student 2

“The feedback on pronunciation was very useful because it showed me words that | was pronouncing incorrectly.” Student 20

Students perceived the individualized nature of the feedback as particularly beneficial because it addressed their specific needs
and weaknesses rather than providing general comments.

Theme 3: Increased Motivation, Enjoyment, and Autonomous Practice

Another prominent theme concerned the motivational value of ChatGPT-assisted feedback. Students frequently described
speaking practice with ChatGPT as engaging, enjoyable, and convenient. The accessibility of the tool encouraged them to
practice English more frequently outside the classroom.

“| enjoyed speaking with ChatGPT because it felt like having a conversation partner whenever | wanted.” Student 8

"Sometimes | practiced at night or during weekends. | could use it whenever | had free time, which made it easier to improve my
speaking.” Student 15

Participants also reported that ChatGPT promoted learner autonomy by enabling them to practice independently without relying
entirely on teachers or classmates.

“It helped me become more independent. If | wanted to improve my speaking, | could practice by myself without waiting for
classroom activities.” Student 1

“The more | practiced with ChatGPT, the more motivated | became because | could see my progress.” Student 19

These responses indicate that ChatGPT-assisted feedback encouraged students to take greater responsibility for their own
language development while maintaining a high level of engagement and interest.
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Theme 4: Limitations and Concerns Regarding ChatGPT-Assisted Feedback

Despite the generally positive attitudes expressed by participants, students also identified several limitations associated with
ChatGPT-assisted feedback. One of the most common concerns was the preference for human interaction. Although students
appreciated ChatGPT's support, many believed that teachers remained essential for effective language learning.

“ChatGPT is helpful, but | still prefer interacting with my teacher because teachers can explain things differently and understand
students better.” Student 10

“Sometimes | wanted more detailed explanations, and | felt that a teacher could provide better guidance than ChatGPT.” Student
7

Students also reported occasional issues related to the accuracy and clarity of feedback.

“There were times when the feedback was too long or difficult to understand, especially when | asked complicated questions.”
Student 13

"Sometimes | was not sure if the feedback was completely correct, so | checked with my teacher.” Student 5

A few participants additionally expressed concerns about becoming overly dependent on Al tools.

“If students use ChatGPT for everything, they might stop trying to think and speak by themselves.” Student 22

“It is useful, but we should not depend on it all the time because we still need to practice with real people.” Student 9

These concerns demonstrate that while students generally viewed ChatGPT-assisted feedback positively, they also recognized
the importance of balancing Al-supported learning with teacher guidance and authentic human interaction.

The findings reveal that Moroccan secondary school students generally hold positive perceptions and attitudes toward ChatGPT-
assisted feedback for improving English speaking skills. Students emphasized its role in increasing confidence, reducing speaking
anxiety, providing immediate and personalized feedback, and promoting motivation and autonomous learning. At the same
time, they acknowledged several limitations, including the need for human interaction, occasional concerns about feedback
quality, and the risk of overreliance on Al tools. Overall, the findings suggest that students view ChatGPT as a valuable
supplementary resource for speaking development rather than a replacement for teachers or traditional classroom instruction.

Discussion
4.1 ChatGPT and Reduction of Speaking Anxiety

The findings of this study indicate that ChatGPT plays an important role in reducing speaking anxiety among EFL learners.
Students reported feeling more comfortable and less afraid of making mistakes when interacting with ChatGPT, which aligns
with previous research emphasizing the affective benefits of Al-supported speaking practice. Similar results were reported by
studies indicating that ChatGPT can help learners overcome psychological barriers and reduce speaking anxiety by providing a
non-judgmental environment for practice (Alshammari, 2024; Almineeai et al., 2025; Shi, 2024; Pratiwi et al., 2024; Khan & Ann,
2025).

Celik et al. (2025) further support this finding, noting that a large proportion of students reported becoming more assertive after
receiving feedback from ChatGPT. Likewise, Alsalem (2024) found that ChatGPT positively contributes to reducing English-
speaking anxiety by creating a supportive learning environment. Bin-Hady and Al-Humari (2024) also emphasize that Al chatbots
help manage learners’ emotional challenges by providing continuous feedback and reducing anxiety in speaking tasks. These
findings are consistent with the present study, where students expressed that ChatGPT allowed them to speak without fear of
embarrassment, reinforcing its role as an emotional scaffold in language learning.
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4.2 ChatGPT and Motivation in Speaking Development

The results also show that ChatGPT significantly enhances learners’ motivation to practice English speaking. Students in this
study reported increased willingness to engage in speaking tasks due to the interactive and responsive nature of ChatGPT. This
aligns with prior research highlighting the motivational benefits of Al tools. For example, studies have shown that ChatGPT
increases engagement and motivation by providing accessible and understandable responses (Celik, 2025; Alshammari, 2024;
Alsalem, 2024; Slamet, 2024). Similarly, Colak (2024) reported statistically significant increases in motivation after ChatGPT-based
intervention, while Laili et al. (2025) found that a large percentage of students felt more motivated and confident after using
ChatGPT. Moreover, Muniandy and Selvanathan (2024) reported that students expressed increased interest in speaking English
when supported by ChatGPT, reinforcing its motivational potential.

4.3 Flexibility, Accessibility, and Independent Learning

Another key finding of this study is that ChatGPT provides learners with flexible opportunities to practice speaking outside the
classroom. Students emphasized the ability to practice anytime and anywhere, which supports autonomous learning. This is
consistent with previous studies that highlight ChatGPT's flexibility in language learning contexts. For instance, Celik et al. (2025)
reported that students appreciated the flexibility of accessing ChatGPT without time constraints. Similarly, Yildiz (2024) found
that learners valued the ability to practice speaking outside class at any time. Sarwanti et al. (2024) also noted that students
could seek clarification beyond classroom hours, reinforcing the tool's accessibility.

In addition, Shi (2024) and Klimova et al. (2024) describe ChatGPT as enabling scenario-based interaction and instant responses,
while Alafnan et al. (2023) emphasize its role as a virtual companion for flexible oral practice. These findings strongly align with
the present study, where students highlighted ChatGPT as a tool that supports independent learning and reduces dependence
on classroom time.

4.4 Lack of Authentic Human Interaction

Despite its advantages, students in this study also expressed concerns about the lack of authentic human interaction when using
ChatGPT for speaking practice. They indicated that while ChatGPT is useful, it cannot fully replace real conversational partners.
This finding is consistent with previous research emphasizing the limitations of Al in replicating human interaction. Khzouz et al.
(2024) and Shi (2024) note that ChatGPT lacks emotional communication and real-life interactional depth. Similarly, Laili et al.
(2025) found that many students still preferred human interaction over Al-based speaking practice. Alsalem (2024) also reported
a stronger preference for human partners compared to ChatGPT, despite its usefulness. Van (2024) further supports this by
noting that some learners perceive ChatGPT as less effective because it is not a real person. These findings correspond with the
present study, where students acknowledged the usefulness of ChatGPT but still valued human interaction as more authentic
and meaningful.

4.5 Overreliance and Learning Risks

The findings also reveal concerns regarding potential overreliance on ChatGPT, where students may depend excessively on the
tool instead of developing independent speaking skills. This is consistent with previous studies highlighting similar risks. Laili et
al. (2025) reported concerns about dependency on ChatGPT in learning contexts. Similarly, Pratiwi et al. (2024) and Khan & Ann
(2025) noted that overuse of ChatGPT may reduce learners’ ability to engage in real-world communication. Susanto et al. (2025)
also found that a considerable proportion of students expressed concerns about overreliance, while Liu et al. (2024) reported
issues related to reduced creativity and motivation due to excessive dependence on Al tools. Sarwanti et al. (2024) similarly
highlighted fears that ChatGPT may limit peer interaction and collaborative learning.

4.6 Improvement in Speaking Skills and Confidence

Finally, the results indicate that ChatGPT contributes to improving students’ speaking confidence, fluency, and grammatical
accuracy. Students reported that regular interaction with ChatGPT helped them express ideas more clearly and reduce hesitation.
This is supported by several studies showing improvements in speaking performance through Al-supported learning. Farr (2024)
and Kara (2024) found that ChatGPT helps learners overcome stress and improve language accuracy, leading to more confident
speaking. Bilgin and Yildiz (2024) also highlighted improvements in 21st-century skills, including communication and problem-
solving abilities.

Similarly, Abdelaal and Al Sawy (2024) and Escarlos and Tan (2017) found that Al chatbots enhance speaking self-efficacy
through individualized feedback in low-anxiety environments. El-Said (2024) further noted that ChatGPT increases learner
engagement by providing understandable and immediate responses. These findings strongly support the present study, where
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students reported increased confidence and perceived improvement in their speaking abilities after using ChatGPT-assisted
feedback.

Conclusion

This study explored Moroccan secondary school students’ perceptions and attitudes toward ChatGPT-assisted feedback in
developing English speaking skills, with a specific focus on learners’ speaking difficulties and their prior experience using the
tool. Based on focus group discussions, the findings reveal that ChatGPT is generally perceived as a supportive tool that helps
learners reduce speaking anxiety, increase motivation, and practice English more flexibly outside the classroom. Students
particularly valued its role in providing immediate feedback, offering opportunities for repeated practice, and creating a low-
pressure environment where they could speak without fear of judgment. However, the study also highlighted important
limitations. Students expressed concerns about the lack of authentic human interaction, occasional overreliance on the tool, and
the fact that ChatGPT cannot fully replicate real communicative experiences. Overall, the findings suggest that ChatGPT functions
best as a complementary learning support rather than a replacement for teacher-led instruction or peer interaction in speaking
development.

Implications

The findings of this study have several pedagogical implications for EFL teaching in Moroccan secondary schools. First,
integrating ChatGPT into speaking instruction can help create additional opportunities for learners to practice English beyond
classroom constraints, particularly in contexts where exposure to English is limited. Teachers can guide students on how to use
ChatGPT effectively as a speaking partner, especially for practicing dialogues, rehearsing oral tasks, and building confidence.
Second, the results suggest that ChatGPT can be used to reduce speaking anxiety, which remains a major barrier for Moroccan
EFL learners. Therefore, teachers may consider incorporating Al-based speaking activities as a pre-speaking stage to help
students prepare before performing in front of peers or in assessments. Finally, the study highlights the importance of digital
literacy instruction. Students need guidance not only in using ChatGPT but also in critically evaluating its output to avoid blind
reliance and to ensure meaningful learning.

Limitations of the Study

This study has several limitations that should be acknowledged. First, the sample size was relatively small (22 students), which
limits the generalizability of the findings to other educational contexts in Morocco or beyond. Second, participants were selected
based on prior experience with ChatGPT, which may have introduced a degree of bias, as these students were already familiar
and potentially more positively inclined toward the tool. Third, data were collected only through focus group discussions,
meaning that the findings rely solely on self-reported perceptions without triangulation from classroom observation or
guantitative speaking performance measures. Additionally, the researcher’s dual role as a teacher in the school may have
influenced participants’ responses despite efforts to ensure confidentiality and reduce bias.

Recommendations for Future Research

Future research could expand on this study in several ways. First, larger-scale studies involving multiple schools and regions in
Morocco are recommended to provide more representative findings. Second, future studies could adopt mixed-method or
experimental designs to combine student perceptions with measurable speaking performance outcomes, offering a more
comprehensive understanding of ChatGPT's impact. Additionally, longitudinal studies are needed to examine whether students’
perceptions and reliance on ChatGPT change over time with continued exposure. Future research could also explore teachers’
perspectives on integrating ChatGPT into speaking instruction, as well as comparative studies between Al-supported and
traditional speaking practice methods. Finally, more attention should be given to strategies that balance Al use with authentic
human interaction to ensure sustainable speaking development.
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